This meeting may be digitally recorded

Dear Visitors:

Welcome to an open meeting of the Abington School Committee. This is the agenda that will
be discussed this evening. Please note that Hearing of Visitors is included; and if you have a
statement or question, please be kind enough to wait to be recognized by the Chair and give
your name.

Chris Coyle, Chair
ABINGTON PUBLIC SCHOOLS
ABINGTON, MA 02351

REGULAR MEETING OF THE ABINGTON SCHOOL COMMITTEE

TUESDAY, OCTOBER 25, 2022

ABINGTON MIDDLE/HIGH SCHOOL - LIBRARY

7:00 P.M.

. CALL OF MEETING TO ORDER AND FLAG SALUTE

Il.  HEARING OF VISITORS

. READING AND APPROVAL OF RECORDS

A September 28, 2022.

V. REPORT OF THE DIRECTOR OF CURRICULUM, INSTRUCTION AND
ASSESSMENT

A Art Department Update. (M. Poirier, Director)

V. NEW BUSINESS

A. Notice of the Consideration of a Change of School Books at the November
School Committee Meeting for This Book is Gay (J. Dawson).
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VI.  UNFINISHED BUSINESS

A. MASC/MASS Annual Joint Conference (November 2-5, 2022) at Resort and
Conference Center at Hyannis, Hyannis, MA.

1. Appointment of a Voting Delegate.
2. Review of 2022 Resolutions.

VIl.  REPORT OF THE DIRECTOR OF STUDENT SERVICES

A. Additional Home School Requests for the 2022-2023 School Year.

VIIl. REPORT OF THE SUPERINTENDENT OF SCHOOLS

A.  Abington Public Schools’ Targeted District Review Report (April 2022).

IX. REPORT OF THE ASSISTANT SUPERINTENDENT

A. School Safety and Update on November 8™ Professional Development ALICE Training.

X. ESTABLISHMENT OF NEXT SCHOOL COMMITTEE MEETING DATE

Tuesday, November 29, 2022 @ 7:00 p.m.

XI. INFORMATIONAL ITEMS:

° Dates to Remember

1. Tues., November 8 — No School for Students- Half Day of Professional
Development for Staff

2. Wed., November 9 — Abington Education Foundation (AEF) Board
Meeting @ Abington Town Hall @ 7 p.m.

3. Thurs., November 10 — National Honor Society Induction @ AHS
Auditorium @ 6:30 p.m.

4. Fri., November 11 — Veterans’ Day — All School Offices and Buildings

Closed

Wed., November 23 — Half Day (Thanksgiving Break)

6. Thurs., November 24 and Fri., November 24 — All School Offices and
Buildings Closed

o
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7.

Tues., November 29 — Next Regularly Scheduled School Committee
Meeting @ 7 p.m.

. Personnel Administration - Informational

1.

10.

The Superintendent has accepted the resignation of Aanton Lynch, Jr., as a
paraprofessional within the Abington Public Schools effective on October 7, 2022.

The Superintendent has accepted the resignation of Saysha Martin as a lunch/recess
paraprofessional within the Abington Public Schools effective on October 21, 2022.

The Superintendent has accepted the resignation of Katie McPhee as a lunch/recess
paraprofessional within the Abington Public Schools effective on October 5, 2022.

On the recommendation of Jennifer Barresi, Principal of the Woodsdale Elementary
School, the Superintendent has approved the appointment of Stacie Chase as a
paraprofessional within the Abington Public Schools effective on September 22,
2022

On the recommendation of Matthew MacCurtain, Principal of Abington Middle
School, the Superintendent has approved the appointment of Charles Elledge as a
paraprofessional within the Abington Public Schools effective on October 17, 2022.

On the recommendation of Matthew MacCurtain, Principal of Abington Middle
School, the Superintendent has approved the appointment of David Lyons as a long-
term substitute wellness teacher within the Abington Public Schools effective on
October 6, 2022 and continuing to on or about January 3, 2023.

On the recommendation of Matthew MacCurtain, Principal of Abington Middle
School, the Superintendent has approved the appointment of Deidre McCarthy as a
paraprofessional within the Abington Public Schools effective on October 31, 2022.

On the recommendation of Jennifer Barresi, Principal of the Woodsdale Elementary
School, the Superintendent has approved the appointment of Katie O’Neill as a
paraprofessional within the Abington Public Schools effective on September 22,
2022.

On the recommendation of Jennifer Barresi, Principal of the Woodsdale Elementary
School, the Superintendent has approved the reassignment of Tammy Reid as a
paraprofessional to a tutor within the Abington Public Schools effective on
September 26, 2022.

On the recommendation of Julie Thompson, Principal of the Beaver Brook
Elementary School, the Superintendent has approved the appointment of Jennifer
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Whitman as a long-term substitute paraprofessional within the Abington Public
Schools effective on October 24, 2022, continuing to on or about January 15, 2023.

11. On the recommendation of Jennifer Barresi, Principal of the Woodsdale Elementary
School, the Superintendent has approved the appointment of the following
lunch/recess paraprofessionals:

e Judith Durant
e Jillian Gonzalez
o Myra Gretsky
e Janet Parsons

12. On the recommendation of Melanie Savicke, Assistant Principal of the Beaver Brook
Elementary School, the Superintendent has approved the appointment of the
following lunch/recess paraprofessionals:

e Theresa Corbett
e Jillian Gonzalez
e Adriana Rampino

13. On the recommendation of Jonathan Bourn, Principal of Abington High School, the
Superintendent has approved the appointment of the following advisors for the 2022-
2023 school year:
e Meg Doherty Math Team
¢ Presley Mahanna Freshman Class

14, On the recommendation of Matthew MacCurtain, Principal of the Abington Middle
School, the Superintendent has approved the appointment of the following
enrichment club advisors for the 2022-2023 school year:

e Vicki Graham Minecraft
e Timothy Leonelli Instrumental Music & Drama
o Melissa Manley Alliance
¢ Angela Nguyen Running
e Samuel Perkins Chess
e Lauren Peruzzi Running
15. The Superintendent has granted Ms. Cassandra Edouard, a paraprofessional within

the Abington Public Schools, a parental leave of absence in accordance with Option
A as stipulated in Article VI of the ESP Agreement. This leave of absence will be
for the 2022-2023 school year.

XIl.  EXECUTIVE SESSION by roll call vote in accordance with MA G.L. Chapter 30A, Section
21(a)(3) for the purpose of updating the Committee on negotiations with AEA Units A and B since,
as declared by the Chair, to hold this discussion in open session may have a detrimental effect on
the bargaining position of the Committee; and not to return to regular session.




Abington, Massachusetts September 28, 2022 Regular Meeting

CALL OF MEETING A regular meeting of the School Committee was held in the

TO ORDER AND Library at the Middle/High School.

FLAG SALUTE
Present: Mr. Chris Coyle, Chair; Ms. Danielle Grafton,
Vice-Chair; Ms. Heidi Hernandez, Secretary; Ms. Julie
Groom, and Ms. Wendy Happel, Members. Also in
attendance were Mr. Peter Schafer, Superintendent of
Schools; Dr. Felicia Moschella, Assistant Superintendent;
Elizabeth Lindo, Student Representative; and Ms. Theresa
Minnehan, Administrative Assistant.

HEARING OF VISITORS

Jaimi Pinola asked to speak about the selection process for books in school libraries. She
brought to the attention of the school administration that there was an inappropriate book which the
administration agreed to remove from the library. Mr. Schafer appreciated his communication over the
past few days with Ms. Pinola and explained that there are policies and procedures in place regarding the
selection of instructional materials and challenged educational materials. These policies are posted on
our District’s website for the community or parents to access. Mr. Schafer wants to honor free speech
and not go down the road of censorship. Mr. Coyle encouraged parents to reach out to Mr. Schafer with
any concerns.

Michael McDonald asked to be heard regarding the co-curricular clubs at the high school, GSA
(Gay Straight Alliance) and GEM (Gender Empowerment Mission). Mr. Schafer stated that these are
clubs where people can talk and feel comfortable and give support to one another and are available to
anyone. Mr. McDonald asked what other avenues we can offer for these students. He would like more
transparency when addressing the student’s needs. Mr. Schafer said that it is confidential, and we ask
the student to work with their family and that the staff in charge are well respected certified adults who
do a good job with kids.

READING AND APPROVAL OF MINUTES

A. August 31, 2022.
VOTED: on motion of Danielle Grafton
(Wendy Happel) the members of the
School Committee unanimously
voted to approve the minutes of
August 31, 2022, as presented.
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IV. REPORT OF THE DIRECTOR OF CURRICULUM, INSTRUCTION AND ASSESSMENT

A. Music Department Update. (S. Shannon, Director)

Mr. Shannon was present this evening as a follow-up to last fall’s presentation on the music
department activities. He was pleased to report on the areas of growth from the last presentation
which included a .2 music teacher position at the Woodsdale School maintaining and growing the
numbers in the department and providing more robust and consistent instruction in grades 7 & 8 music
electives. He reviewed the last four years’ enrollment in performance-based and curricular classes, the
strengths of the department which included exploring an SEL workshop for upcoming inservice days,
increased marching band enroliment and the generous donation and work of the music parents to
secure new uniforms for the marching band. He was also pleased to report that plans are confirmed
for a New York City trip in April 2023 and that co-curricular offerings at the middle and high school
are running at pre-pandemic levels. Lastly, Mr. Shannon reviewed areas of growth and challenges for
the music department. He hopes to continue to advocate and request consideration of K-12 music
department needs as part of an overall district vision for success, growth, and sustainability of the
music program.

V. PRINCIPAL REPORT

A. Matthew MacCurtain — Abington Middle School

1. Consideration of an Out-of-State Field Trip to Philadelphia for the Abington Middle School,
Grade 8 Students from June 8-10, 2023.

Mr. MacCurtain was present this evening to review and request approval for a field trip for
eighth grade students to Philadelphia next June 2023. He is pleased to be able to report this evening
on the return of this popular field trip. This trip is tied to our district curriculum, specifically the
Grade 8 Civics classes. Mr. MacCurtain reviewed the itinerary for the three days, pricing,
chaperones, alternate work for students who will not attend and fundraising to help decrease the cost.
He stated that there is travel insurance of $35 built in and families will be refunded if a student
cannot attend up to 24 hours prior to the trip. The $50 deposit is not refundable. There is an
information session on October 11 at 6:30 p.m.

VOTED: on motion of Heidi Hernandez (Julie
Groom) the members of the School
Committee unanimously voted to
approve the out-of-state field trip to
Philadelphia for the Abington
Middle School Grade 8 students
from June 8 to June 10, 2023 as
presented.
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REPORT OF THE DIRECTOR OF STUDENT SERVICES

A. Correspondence on Equity in Special Education Indicators and Initiatives Status School Year
2022-2023.

Mr. Coyle asked Dr. Robbins to review this piece of correspondence although it is under
the informational section of the agenda. Dr. Robbins stated this document is a report card from
the Department of Elementary and Secondary Education. They have indicators to measure a
school department’s progress on marginalized populations. It is the equity in special education
indicators. They review our performance on three characteristics of our program, (1) are we over
qualifying individuals for IEPs, (2) determine whether we are putting students in more restrictive
situations and (3) seeks to measure if we are expelling and suspending special education students
at a higher rate. This document is a clean bill of health for the Abington Public Schools Special
Education Department.

B. Additional Home School Requests for the 2022-2023 School Year.

Dr. Robbins requested the approval of two additional families to home educate their
school-aged children. These requests came in after our August meeting. These families are in
compliance with the procedures set forth by Massachusetts State Law, Chapter 71, Section 1, 2,
and 3, Chapter 76, Section 1, and the Abington Public Schools. He recommended this evening
that the School Committee approve their request to home educate their child(ren).

VOTED: on motion of Danielle Grafton (Chris
Coyle) the members of the School
Committee unanimously voted to
approve the additional Home
Education Programs for the 2022-
2023 school year as recommended
by Dr. Robbins.

REPORT OF THE SUPERINTENDENT OF SCHOOLS

A. Be SMART Safety Program. (Ms. Ellis & Ms. Maguire)

Prior to the presentation Mr. Schafer gave a brief description of the Be SMART program and
Abington Public Schools’ work years ago with this program and again getting information out to
families. This presentation is not for or against gun ownership but about getting information out
there on gun safety and being a responsible gun owner. The school and police departments will be
sharing more information in the coming months. He thanked Ms. Ellis and Ms. Maguire for helping
to get this campaign out to the community. Ms. Ellis and Ms. Maguire gave a very thorough and
informative presentation on tips for talking with your child about gun safety, raising awareness about
responsible gun storage, normalizing conversations about gun safety and security, educating and
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sharing resources for both gun owners and non-gun owners. They shared research on gun death and

injury amongst children. Mr. Coyle thanked them for attending this evening and sharing their
presentation.

VIll. REPORT OF THE ASSISTANT SUPERINTENDENT OF SCHOOLS

A. FY-2024 School Department Development and Article Planning Schedule.

Dr. Moschella reviewed the FY-2024 school department budget development and article
planning schedule with the members of the Abington School Committee. This is the schedule that
has been followed for many years on budget development. FY-2024 budget materials will be sent to
principals, directors and department heads and meetings will take place during the first week of
December in preparation for the preliminary budget hearing of the Abington School Committee on
January 3, 2023. Subcommittee meetings will take place in the spring and the Town Manager has
set April 3, 2023, as the Spring Town Meeting date.

VOTED: on motion of Julie Groom (Chris
Coyle) the members of the School
Committee unanimously voted to
approve the FY-24 school
department budget development and
article planning schedule as
presented.

IX.  NEW BUSINESS

A. Report of the Resolutions Committee.

Mr. Coyle reviewed the handout in the packet entitled, Report of the Resolution Committee. He
stated that he will hold on voting these resolutions until the October School Committee meeting. He
reminded the members that Heidi, Julie and Wendy all expressed interest in attending the MASC/MASS
joint conference in November and that a delegate representing the School Committee on Wednesday,
November 2" will need to be appointed which will also take place at the October School Committee
meeting.

X. ESTABLISHMENT OF NEXT SCHOOL COMMITTEE MEETING DATE

Tuesday, October 25, 2022 @ 7 p.m.
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INFORMATIONAL ITEMS

9-11 Hannah Tirrell, Jack Regan, Charlie Hernandez

Mr. Coyle thanked Jack, Hannah and Charlie for attending and supporting the 9-11

tribute service.

READS Collaborative Quarterly Report — September 2022

Correspondence on Equity in Special Education Indicators and Initiatives Status
School Year 2022-2023

Dr. Robbins reported on this under his section earlier in the meeting.

Dates to Remember

N

oksw®

Wed., October 5 — SEPAC Meeting @ Abington Middle/High School
Library @ 7 p.m.

Mon., October 10 — Columbus Day — All School Buildings and School
Offices Closed

Tues., October 11 — GreenWave Boosters’ Meeting @ AHS @ 7 p.m.
Wed., October 12 — Learning Expo @ Woodsdale School @ 6 p.m.
Wed., October 12 AEF Board Meeting @ Town Hall @ 7 p.m.

Sun., October 16 — Green Wave Boosters’ Annual Door-to-Door Drive
from Abington Town Hall from 11 a.m.to 1 p.m.

Tues., October 25 — Regularly Scheduled School Committee Meeting @
AMS/AHS Library at 7:00 p.m.

Mr. Coyle highlighted additional events being held by the Abington Education Foundation

(AEF) such as a new logo contest, a meet and greet on October 23", and a trivia night in early
January 2023.

Personnel Administration - Informational

1.

On the recommendation of Jean Connon, Director of Food Services, the Superintendent has
approved the appointment of Heather Cordaro as a three hour per day cafeteria worker within
the Abington Public Schools effective on Monday, September 19, 2022.

On the recommendation of Jonathan Bourn, Principal of Abington High School, the
Superintendent has approved the appointment of Ashley Dinsmore as an EL tutor within the
Abington Public Schools effective on Monday, September 12, 2022.
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10.

11.

On the recommendation of Matthew MacCurtain, Principal of the Abington Middle School,
the Superintendent has approved the appointment of Patricia Griffith as a paraprofessional
within the Abington Public Schools effective on Thursday, September 1, 2022.

On the recommendation of Matthew MacCurtain, Principal of the Abington Middle School,
the Superintendent has approved the appointment of Jordana Gomes as a paraprofessional
within the Abington Public Schools effective on Monday, September 19, 2022.

On the recommendation of Matthew MacCurtain, Principal of the Abington Middle School,
the Superintendent has approved the appointment of Gianna Johnson as a paraprofessional
within the Abington Public Schools effective on Monday, September 12, 2022.

On the recommendations of James Robbins, Director of Student Services, and Ms. Julie
Thompson, Principal of the Beaver Brook Elementary School, the Superintendent has
approved the appointment of Tracy King as a long-term substitute TLC paraprofessional
within the Abington Public Schools effective on Monday, September 19, 2022.

On the recommendation of Matthew MacCurtain, Principal of the Abington Middle School,
the Superintendent has approved the appointment of Michaela Neves as a paraprofessional
within the Abington Public Schools effective on Wednesday, August 31, 2022.

On the recommendation of Jennifer Barresi, Principal of the Woodsdale Elementary School,
the Superintendent has approved the reassignment of Laura Nuttall from a paraprofessional
position to an EL tutor position at the Woodsdale Elementary School effective on Monday,
September 26, 2022.

On the recommendation of Jennifer Barresi, Principal of the Woodsdale Elementary School,
the Superintendent has approved the appointment of Stacy Reed as an EL teacher within the
Abington Public Schools effective on Monday, September 19, 2022.

On the recommendations of James Robbins, Director of Student Services, and Ms. Jennifer
Barresi, Principal of the Woodsdale Elementary School, the Superintendent has approved the
appointment of Laura Storey as a specially certified tutor within the Abington Public Schools
effective on Wednesday, September 21, 2022.

On the recommendations of Jonathan Bourn, Principal of Abington High School, and Peter
Serino, Athletic Director, the Superintendent has approved the appointment of the following
coaches for the 2022-2023 school year:

o Connor Bennett Auxiliary Cross Country

o Matthew Henriksen JV Golf
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12.  On the recommendation of Jonathan Bourn, Principal of Abington High School, the
Superintendent has approved the appointment of the following advisors for the 2022-2023
school year:

13.

e Patricia London
e Victoria Tansey

e Daniel Murphy
e Megan Tomlin

e Brian Lanner
e Bill Siegel
e Karin Daisy

e Steve Shannon

Brendan Remillard

James Sullivan

Presley Mahanna

Kelly Woodrow

Henry Beckvold

Susan Mullen

Susan Harrington & Katrina Park
Shannon Burke

Christen Couture

Adam Talbot

Jason Scott & Matt Cutter
Erin Slayton

Tim Leonelli

e Janny Kelliher

e Tim Leonelli & Charlie Blanchette
e Bridget Wakelin

Honor Society

(ACE) Academic Center for
Enrichment

Student Council

Spring Musical Producer
Newspaper

Anti-Bullying Club

Peer Leader

Gay Straight Alliance Club
Global Studies

Director of the Fall Show,
Drama Society & Music
Director/Conductor
Producer Fall Show
Director of the Musical
Costumer

Art/Scenic Design Director
Technical Director
Sophomore Class

Senior Class Co-Advisors
Junior Class

Visual Art/Media Club
High School Intramural
Gaming Club Co-Advisors
Yearbook Advisor

Jazz Band & Middle School
Enrichment

HS Student Account
Bookkeeper

Co-Marching Band Advisors
Unified Sports

On the recommendation of Matthew MacCurtain, Principal of Abington Middle

School, the Superintendent has approved the appointment of Ann Parks as the middle

school student account bookkeeper.
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X1l. ADJOURNMENT
@ 8:03 p.m.

VOTED: on motion of Julie Groom (Heidi Hernandez) the
members of the School Committee unanimously
voted to adjourn the meeting of September 28,
2022, at 8:03 p.m.

Heidi Hernandez, Secretary



Art Department
K-12

School Committee Presentation
By: Michelle Poirier




* Three new art educators
« .5 AHS/MS (year 1)
« BB/WES (year 2)
 AMS (year )

Stren gthS * All students receive arts education K-
of the . .12 Elective

Departm ent  District-wide art shows, Youth Art Month
K-4 Celebrate the Arts Festival 5-12

* Evidence of high-quality work, ’
perseverance, effort, and student

engagement /

s’

—



 Need for a dedicated art room at
Woodsdale

Areas of * Reduced instructional time in grades K-4
Improvement from 45- 0 minutes overtime

* Increase HS position to accommodate
Advanced Digital Art classes

/
/’

—



Art
Department

* Elements & Principles of Design
* Line, shape, color, value, texture,

Curriculum pace |
 Balance, unity, variety, emphasis,
K 8 movement, repetition, proportion

* Exploration of Media



Art
Department

Curriculum
O-12

Intro:
Adv:
Level 1:
AP:

HIGH SCHOOL CO RSES:

Drawing & Painting 1 (2.5 unleveled)
Drawing & Painting 2 (5 unleveled)
Drawing & Painting Portfolio (5 level 1)
AP Studio Art

Intro:
Adv:
Level 1:

Sculpture 1 (2.5 unleveled)
Sculpture 2 (5 unleveled)
Sculpture Portfolio (5 level 1)

Intro:
Adv:

Digital Art & Photography 1 (2.5 unleveled)
Digital Art & Photography 2 (5 unleveled)
Graphic & Digital Design (2.5 unleveled)

Small Business Retail & Graphic Design
(2.5 unleveled)



HIGH SCHOOL:

* On average 250- 00 students
electing art classes a year

* |Intro classes (semester) most
popular

* 4 sections each:

* Drawing & Painting 1
 Digital Art~
* Sculpture 1
2 sections each:

« Drawing & Painting 2/Portfolio
 Sculpture 2/Portfolio

Art
Department

Enrollment




AP Art Data — Grade 12

MA Avg. Global % Scoring % Scoring
Score Avg. Score 3+ MA 3+ Global

2019 90% 90%
2021 1 4 3.3 3.5 83% 86%
2022 1 3 3.4 3.5 85% 87%

2023 2
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Executive Summary

In accordance with Massachusetts state law, the Massachusetts Department of Elementary and
Secondary Education (DESE) contracted with the American Institutes for Research® (AIR®} to conduct
a targeted review of Abington Public Schools (hereafter, APS) in April 2022. Data collection activities
associated with the review Tocused on understanding how district systems, structures, and praciices
operate in support of district continuous improvement efforts. The review focused on three of the six
standards {and related indicators) that DESE has identified as being important components of
district effectiveness.

All data collection procedures for this report took place during the 2021-2022 academic year. This
school year represents the third year affected by the global COVID-19 pandemic, which has had a
significant impact on educational systems since March 2020. The districts reviewed during the
2021-2022 school year experienced school closures, significant illness among staff and students,
shortages of insiructional and noninstructional staff, transportation issues, and other challenges
during the two preceding school years, and some of these challenges continued during 2021-2022
as these districts were reviewed. Site visit and report writing teams considered these factors as they
coliected data and wrote reports.

APS's superintendent, Peter Schafer, is in his 15th year in the role and has served in various roles in
the district for 24 years. The district is led by a central office staff that inciudes the assistant
superintendent; the director of student services; the director of curriculum, instruction, and
assessment:; the director of technology; and the director of human resources.

Curriculum and Instruction

APS's curriculum is both horizontally and vertically aligned and connected to the Massachusetts
Curriculum Frameworks. Intentional and ongoing efforts are used to gain stakeholder input for
curricutum selection, use, and creation. Content curriculum committees conduct consistent
curricular reviews using a set of rigorous standards to assess the effectiveness of the current
curriculum and adjust as necessary. Comprehensive curriculum guides are used throughout the
district to guide the creation of new curricula. The district offers a wide variety of academic offerings,
including STEAM (science, technology, engineering, arts, and mathematics) at the middle school
level and Advanced Placement (AP), dual enrollment, vocational education, and independent study
at the high school level.

At the time of on-site review, aggregate instructional observation scores were in the middle range for
most instructional support dimensions, including analysis and inquiry and quality of feedback, along
with regard for student perspectives under the emotional support domain. Overali, instructional
observations suggested strong behavior management, productivity, teacher sensitivity, instructional
learning formats, and student engagement.

Assessment

APS uses a variety of formative, summative, and benchmark assessments to measure and monitor
student progress and performance. Secondary assessments are primarily teacher created and
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aligned to the Massachusetts Curriculum Frameworks. Schools throughout the district use data
teams (i.e., instructional support teams [ISTs] and student support teams [SSTs]) that focus on
student assessment data to modify instruction. Systems and structures sustain the regular use of
data to inform decision making at the classroom level. These teams meet regularly to analyze data,
identify students who need support, and monitor progress of implemented targeted support.

Overall, teachers have a shared desire for more structured time 1o analyze and respond to student-
level data, Teachers also expressed a desire to have access to a data dashboard to ensure that
important data are readily available. The district understands that data usage is an area of need and
is working toward meeting the identified need,

Student Support

APS’s Student Support Action Plan focuses on meeting the needs of diverse student groups and
highlights the intentional practices that schools engage in to use evidence-based programs to close
gaps, monitor student progress, and engage families. The district responded to the outlined priorities
in the action plan by hiring an English language support leader whose primary purpose is to focus on
cutturally responsive education and supporting English learners (ELs). APS also is committed to
access and equity for all students and developing staff capacity to examine and dismantie implicit
biases and systemic inequalities to create environments in which all students can deeply learn, grow,
and thrive. The district has provided all educators professional development to develop and refine
knowledge and skill sets to create inclusive learning environments that address unique individua!
student needs.

APS uses a multitiered system of supports (MTSS) approach to student support that addresses
academic, social-emotional, and behavioral domains. An examination of their MTSS and student
needs made district leadership aware of an increased need for comprehensive social-emotional
supports. As a result, several steps have been taken, including the adoption of a social-emotional
curriculum at the middle school, hiring additional mental heatth providers, and strengthening their
continued partnership with the North River Collaborative to bring in social work interns.
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District Review Overview

Purpose

Conducted under Chapter 15, Section 55A of the Massachusetts General Laws, targeted district
reviews support local school districts in establishing or sirengthening a cycle of continuous
improvement. Reviews carefully consider the effectiveness of systemwide functions, referring to the
six district standards used by the DESE: Leadership and Governance, Curricuium and Instruction,
Assessment, Human Resources and Professional Development, Student Support, and Financial and
Asset Management.1 The APS review focused only on the three student-centered standards:
Curriculum and Instruction, Assessment, and Student Support. Reviews identify systems and
practices that may be impeding improvement as well as those most likely to be contributing to
positive results. Furthermore, the design of the targeted review promotes district reflection on its
own performance and potential next steps. In addition to providing information to each district
reviewed, DESE uses review reports to identify resources and/or technical assistance to provide to
the district. i

Methodology

A district review team consisting of AIR staff members and subcontractors, with expertise in each
district standard, reviews documentation and extant data before conducting an on-site visit. On-site
data collection includes team members conducting interviews and focus group sessions with a wide
range of stakeholders, including school committee members, teachers’ association representatives,
district and school administrators, teachers, students, and students’ families. Team members also
observe classroom instruction and collect data using the Teachstone Classroom Assessment Scoring
System (CLASS) protocol, developed by the Center for Advanced Study of Teaching and Learning at
the University of Virginia.2 Virtual interviews and focus groups also are conducted as needed.
Following the site visit, the team members code and analyze the data to develop a set of obiective
findings. The team lead and multiple quality assurance reviewers, including DESE staff, then review
the initial draft of the report. DESE staff provides recommendations for the district, based on the
findings of strengths and areas of growth identified before AIR finalizes and submits the report to
DESE. DESE previews and then sends the report io the district for factual review before publishing it
on the DESE website.

Site Visit

The site visit to APS was conducted from April 25 to April 29, 2022. The site visit included
approximately 19 hours of interviews and focus groups with approximately 80 stakeholders,
including district leaders, school principals, school staff, middle and high school students, and
students’ families. The review team conducted seven teacher focus groups with 14 elementary
school teachers, eight middie school teachers, and nine high school teachers. In addition, five focus
groups were conducted with specialists {e.g., English learner [EL] specialists, school counselors, and

1 DESE’s District Standards and Indicators are at http://www.doe.mass.edu/accountability/district-review/district-
standards-ingdicators.paf.
2 For more information on the Teachstone CLASS protocol, visit hitps://teachsiona.com/class/.
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speech-language pathologists). Two student focus groups were conducted with eight middle school
students and six high school students. One school leader focus group was conducted with two
elementary school principals, one middle schoo! principal, and one high school principal.

The site team also conducted 54 obsetvations of ciassroom instruction in four schools.s Certified
team members conducted instructional observations using the Teachstone CLASS protocol.

Additional information can be found in the appendices. Appendix A includes details about the site
visit review activities. Appendix B provides information about district enrollment, attendance, and
expenditures. The Districtwide Instructional Observation Report is in Appendix C. Appendix D contains
additional resources to support implementation of DESE's District Standards and Indicators. Lastly,
Appendix E contains student performance data.

District Profile

Abington is led by superintendent, Peter Schafer. Schafer is in his 15th year in the role and has
served in various roles in the district for 24 years. The district is led by a central office staff that
includes the assistant superintendent; the director of student services; the director of curriculum,
instruction, and assessment; the director of technology; and the director of human resources.

In the 2021-2022 school year, there were 146.7 teachers in the district, with 2,154 students

enrolied in the district's four schools and early education program. Table 1 provides an overview of
student enroliment by schoal.

Table 1. Abington Public Schools: Schools, Type, Grades Served, and Enroliment, 2021-2022

Abington High School 9-12 586
Abingtan Middle School Middle 58 | BAT
Beaver Brook Elementary Elementary K2 B3l
Woodsdale Elementary Elementary 34 ‘3_14_'.:_-; i
Abington Early Education Program Prekindergarten PK T 76 o
Totals - __22,15_4,'-;

Note. Data as of October 4, 2021.

Between 2019 and 2022, overall student enroliment largely stayed consistent with a slight increase
of 98 students (2;056 ic 2,154). Enroliment figures by race/ethnicity and high-need populations
(i.e., students with disabilities, students who are economically disadvantaged, and English learners
and former English learners) compared with the state are in Tables B1 and B2 in Appendix B.

3 DESE exempted the early education program from instructional observations.
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Student Performance

The percentage of students meeting or exceeding expectations on the Next-Generation MCAS
(Massachusetts Comprehensive Assessment System) is higher than the state average for grades 3-8
combined in English language arts (ELA) and the same for grades 3-8 combined in mathematics.

Grade 10 scored the same as the state average for ELA and slightly below for mathematics.

Tabies 2-4 provide an overview of student performance in ELA and mathematics.

Table 2. Next-Generation MCAS ELA Percentage Meeting or Exceeding Expectations, 2018-2021

- 138 - | 82% L 65% . 61% B1%
160 56% 66% 56% 0 49% 7
134 | 60%. [ 49% - | isA% | B ar% . 0T
164 61% '59% 57% -4 A7% 10
448 | 4B% 9% oA 1 A43% |6
157 44% 54% 43% 1 44% 2
3875 [ 90l ‘55% 7% | B3%- | w2 | A%l T
10 152 - 62% 64% - 64% 0

Note, Data sourced from
hiips://profiles.dos.mass.edu/mcas/achievement_level.aspx?iinkid=32&orgcode=00010000&orgtypecode=5

& (2021).

Table 3. Next-Generation MCAS Mathematics Percentage Meeting or Exceeding Expectations,

2018-2021

3. 37 . 60%: - 61%. 6. 33% .
4 159 44% 59% 29% 15 33%

5 3 4340 A0% 36% ] 38% | o .-'[ 33% s
6 165 54% 50% 37% 17 33% 4
T 146 | T44% | 42% 16% o8 | 38% | e
8 153 50% 51% 18% 32 32% 14
38 894 48% .| .49% 33% 415 "33% |0
10 151 ~ 56% 50% —~ 52% -2

Note, Data sourced from
https://orofiles.doe.mass.edu/meas/achievement level.aspxPlinkid=328&orgcode=00010000&orgtypecode=5
& {2021).
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Table 4. MCAS Science Percentage Meeting or Exceeding Expectations in Grades 5 and 8,
2019-2024

5 134 -43% _51% 8 42%
8 146 45% 36% 9 41%

Band8 | 02807 [ 44% L 43% Sl A%
10 ~ -~ - - ~

Note. Grade 10 results for the spring 2021 Science and Technology/Engineering (STE) are not provided
because students in the class of 2023 were not required 1o take the STE test. Information about Competency
Determination requirements is available at https://www.doe.mass.edu/meas/graduation.hitml. In 2019; 10th

graders took the Legacy MCAS science test. Data sourced from

https://profiles.doe.mass.edu/meas/achievement level.aspxflinkid=32&orgeode=00010000&orgtypecode=5

& (2021).

The district’s four-year graduation rate was 93.3 percent in 2021, above the state rate of 89.8
percent. In addition, the district’s five-year graduation rate was 94.1 percent in 2020, above the

state rate of 91 percent.
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Curriculum and Instruction

APS boasts a thorough curricular review process and curriculum guides. Both make explicit
connections to the Massachusetts Curriculum Frameworks. APS noted a current need for determining
the CURATE rating? for the curriculum used. District leader interviews, along with teacher and support
staff interviews, confirmed that the taught curriculum is both horizontally and vertically aligned.
Student interviews indicated that students feel supported academically throughout the district.

Areas for growth include providing-additional resources and support for general education teachers,
whao now have greater numbers of ELs in their classrooms, as well as offering differentiated suppotts
for ELs that acknowledge differences in language acquisition levels. Table b summarizes key strengths
and areas Tor growth in curriculum and instruction.

Table 5. Summary of Key Strengths and Areas for Growth: Curriculum and Instruction Standard

0urr|culum se!ectlon
'and use :

- Thorough c:urncuiar revsew process
and cumculum guldes o :

- CURATE. ratmgs need to be updated |
; _t'Support for ELs to access curncu[a E

Classroom mstructlon

Cultural proficiency training initiated
by the district and strong evidence of
socialemational leaming support

Additional instructional supports for
ELs in general education classrooms

Differentiated supports for ELs of

2 Robust approach to adjustments to different levels

practice
Student accessto . |= (APS offers a mynad of postgraduatlon
coursework AT : Dpportu hities®: : -

: AP classes are'open enro[lment

B

Curriculum Selection and Use

A strength of APS's curricular review process is its dedication to detail and its purposefulness in
connecting to the Massachusetts Curriculum Frameworks and standards. The APS Curriculum Review
Plan and Cycle November 2021 CPDC documents identify four clear goals for the district’s six-year
strategic plan to evaluate, review, and improve curriculum in all subject areas. ldentified goals are as
follows: (a) implementing new curricula based on the Massachusetis Curriculum Frameworks,

{b) developing implemented curriculum to increase rigor, (¢} evaluating new curricula and elements of
rigor, and {d) planning for future needs and issues in current curricular areas. The curricular review
team involved in planning includes the district leadership team, an ad hoc administrator, and teacher
teams. The plan identifies six phases: design, develop, implement, evaluate, monitor/revise, and plan,
along with clear expectations for each phase and products and resources to assist. The APS District
Overview of Completed Curriculum Writing includes curriculum writing guides for supporting the
curricular review process. EL specialists and teacher interview respondents explained that teachers
are involved in several stages of the curricular review, selection, and evaluation process. District
leader interviews confirmed that curricular reviews involve a muitiyear process of conducting yearlong

4 CUrriculum RANNgs by TEachers {(CURATEY: Center for Instructional Support. {mass.eduy).
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pilots of programs, evaluating these programs with an extensive rubric, and then making
recommendations. Throughout the process, the district uses a set of criteria to prioritize curricuiar
reviews that includes examining the last time the curriculum was reviewed, how old their materials
are, and what changes have been made to the standards. According to teacher interviews, all
curricuium areas have not been finalized but are in progress.

Teacher interviews indicated that at the elementary and middie schooi levels, APS is moving toward
more teacher-created curriculum for mathematics based on the state standards. The choice to
create a district-made curricutum is supported by both strong guidance documents and financial
backing. The Curricutum Writing Workflow provides teachers with step-by-step instructions on how to
write a curriculum from start to finish. The APS Curriculum Budget Proposal form allows staff to
submit budgets for curriculum guide development, and the Curriculum Writing Anticipated Hours for
Curriculum Writing Chart assists in planning, timelines, and costs for curriculum development. A
district leader indicated that the K-8 mathematics curriculum is currently being overhauled. Two
documents, Rigor and Purpose for Envisions Supplements with Looney and Purpose for Envisions
Supplement illustrate the new curriculum maps, common assessments and rubrics, and the
Understanding by Design process. District leader interviews further explained that adopted K-12
curricula are usually based on developing new curricula from open sources. For example, the social
studies curriculum for third grade has been created based on the Massachusetts Curriculum
Frameworks and current student textbooks. High school curricula are primarily teacher created,
focusing on grade-level standards and content specific competencies. Teacher focus groups
revealed mixed sentiments about teacher-created curricula. Some teachers enjoyed this
collaborative process, whereas others would prefer that the district provide the curricula. One
teacher explained, “There’s a lot of freedom in creating our own resources, and creating our own
assessments, and pulling things that are all tested and that really work for us and for our learners.”
Other teachers shared that they believed it made the curricula disjointed and less cohesive because
they were supplementing from multiple sources. Elementary school teachers also highlighted funding
and time management as challenges to creating new curricula.

Overall, middle and high school teachers seemed to express satisfaction with the curricula,
particularly in the areas of mathematics and ELA. A strength of APS is its curriculum guides. The
district-submitted curriculum guides are comprehensive and thorough. According to teacher and
district leader interviews, all curriculum documents are organized and can be accessed using a
districtwide SharePoint site. The guides are differentiated for grade levels, organized by unit of study,
and make clear indication of how they correlate to Massachusetts frameworks and standards.
According to elementary teacher and school specialist interviews, curriculum guides and scope and
sequence documents help maintain vertical alignment. Two documents provided by APS, Curriculum
Guides for Math and the American Literature Unit: The Rhetoric of Revolution, provide details on
essential questions, understandings, curriculum content, skills, formative and summative
assessment options, resources, notes on cross-disciplinary instruction and differentiated instruction,
and schoolwide expectations for each course. These curriculum guides also identify how the units
align to the Massachusetts Curricutum Frameworks. However, the curriculum list and CURATE ratings
are in the revision process and do not reflect the progress APS has made toward adopting standards-
aligned rigorous curriculum. The submitted Curriculum List and CURATE Ratings 202122 CPDC s
incomplete for Grades 1-5 in all subject areas and Grades 7-12 for science and social studies. An
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ermail document also noted that the CURATE system and EdReports came out after they conducted
their initial curricular review, but the current curriculum still needs to be rated.

District leader interviews indicated that district instructional leaders work alongside school leaders to
ensure horizontal and vertical alignment. District leaders focused on curriculum and instruction work
to “[ensure] that there’s the continuity of curriculum and instructional practices.” interviews with
teachers and school specialists confirmed a focus on making sure curricula are consistent across
classrooms. Middle school teacher interviews noted that curriculum coordinators and department
heads meet with district curricutum and instruction leaders to align curriculum pacing. Several
teacher focus group respondents noted that teachers are aligned in terms of their pacing and
assignments when teaching the same subject, which is primarily orchestrated during common
planning time and by following the curriculum guides. Interviews and district documents indicated
that APS is trying to strike a balance between uniform curricufa and allowing teachers to supplement
in areas when they see fit. The general education curriculum has been described-as “consisient” by
elementary school speciaiists, and the special education curricutum is noted 1o be more varied, likely
to account for differential needs. EL specialist focus groups indicated the need for EL supports and
highlighted the necessity for the curriculum to include differentiated language supports for ELs in the
district-created curriculum.

APS’s Student Support Action Plan recognizes the need to focus on diverse student groups, including
ELs, students with disabilities and students from low-income backgrounds. The document proposes to
improve student outcomes by using evidence-based programs to close gaps, monitor success with
outcome metrics and targets, and engage all families. Elementary school specialist focus groups
indicated that Second Step is the curriculum for addressing social-emotional learning, as well as
Project Read (a social thinking curriculum) and restorative circles, Social-emotional learning lessons
are worked into students’ weekly schedules, and restorative circles are used primarily during morning
meetings to encourage peer-to-peer relationships and interactions.

Classroom Instruction

Three observers, who focused primarily on instruction in the classroom, visited APS during the week
~of April 25, 2022, The chservers conducted 54 observations in a sample of classrooms across grade
fevels and focused on literacy, ELA, and mathematics. The CLASS protocol guided ali classroom
ohservations in the district. These observations used the three grade-band levels of CLASS protocols:
K-3, Upper Elementary (4-5), and Secondary (6-12).

The K-3 protocol includes 10 classroom dimensions related to three-domains: Emoctional Support,
Classroom Organization, and Instructional Support. The Upper Elementary and Secondary protocols
include 11 classroom dimensions related to three domains: Emotionat Support, Classrcom
Organization, and Instructional Support, in addition to Student Engagement. The three domains
observed at ali levels broadly are defined as follows:

51 Emeotional Support. Describes the social-emotional functioning of the classroom, including
teacher-student relationships and responsiveness 1o social-emotional needs.

|

= Classroom Organization. Describes the management of students’ behavior, time, and
attention in the classroom.
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= Instructional Support. Describes the efforts to support cognitive and language development,
including cognitive demand of the assigned tasks, the focus on higher order thinking skills,
and the use of process-oriented feedback.

When conducting a classroom visit, the observer rates each dimension (including Student
Engagement) on a scale of 1 to 7. A rating of 1 or 2 {low range) indicates that the dimension was
never or rarely evident during the visit. A rating of 3, 4, or 5 {middle range) indicates that the
dimension was evident but not exhibited consistently or in a way that included all studenis. A rating
of 6 or 7 (high range) indicates that the dimension was reflected in all or most classroom activities
and in a way that included afl or most students.

In APS, ratings are provided across three grade bands: K-5, 6-8, and 9-12. For each grade band,
ratings are provided across the overarching domains, as wel! as at individual dimensions within
those domains. The full report of findings from observations conducted. in the district is in
Appendix C, and summary results are in Tables 17, 18, and 19 in this Appendix.

in summary, findings from district observations were as follows:

= Emotional Support. Ratings were at or approaching the high end of the middle range for all
grade bands (5.8 grades K-5, 4.8 grades 6-8, 4.9 grades 9-12).

@ Classroom Organization. Ratings were in the high range for all grade bands (6.4 grades -5,
6.0 grades 6-8, 6.2 grades 9-12).

B Instructional Support. Ratings were in the middle range for all grade bands (3.8 grades K-5,
3.6 grades 6-8, 4.3 grades 9-12).

Student Engagement. For Grades 4 and up, where student engagement was measured as
an independent domain, ratings were in the high range for the 4-5 grade band (6.1)and at
the high end of the middle range for the 6-8 and 9-12 grade bands (5.7 and 5.5,
respectively).

=

Overall, for the K-5 grade band, instructional observations suggest evidence of strong emotional
support (5.8), high classroom organization (6.4), and student engagement (6.1, Grades 4-5} and
mixed evidence of consistently rigorous instructional support (3.8). For the 6-8 grade band,
instructional observations provide mixed evidence of consistently strong emational support (4.8),
strong classroom organization (6.0) and student engagement (5.7), and mixed evidence of
consistently rigorous instructional support (3.6). For the 9-12 grade bands;, instructional
observations provide mixed evidence of strong emotional support {4.9), strong evidence of
classroom organization (6.2) and student engagement (5.5), and mixed evidence of consistently
rigorous instructional support (4.3). Across all grades, aggregate instructional observation scores
were in the middle range for most instructional support dimensions, including analysis and inquiry
(only measured in grades 4 and up, 4.4 grades 4-5, 3.0 grades 6-8, 3.7 grades 9-1.2) and quality of
feedback (3.5 grades K-5, 2.6 grades 6-8, 4.0 grades 9-12}, along with regard for student
perspectives under the emotional support domain (4.3 grades K-b, 3.2 grades 6-8, 4.1 grades 9-12).
Overall, average instructional observation scores in grades 6-8 classrooms were lower than in grades
K-5 or 9-12 for all dimensions in the instructional support domain. In general, districtwide,
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instructional observations suggested strong behavior management, productivity, teacher sensitivity,
instructional learning formats, and student engagement.

APS has made it a priority and has taken several steps to grow its cultural competence 10 meet the
needs of a diversifying student population. One district leader explained that the curricula includes
the “Windows and Mirrors” teaching strategy so that students can both see their own cultures
reflected in the curricula and learmn more about other cultures. APS recently hired two additional
positions that focus on English language instruction and culturally respensive education to help
develop more inclusive learning environments. As a result, APS provided professional development
workshops to all K-12 staff on creating more culturally responsive schoots. The district also has
partnered with professors from Bridgewater State University to identify more diverse reading
materials.

Many students receive instruction in a co-faught class. District documents indicate that coteaching
models have been implemented in several classrooms, and teachers have received professional
development highlighting the benefits of coteaching and the best models for implementation. District
documents also indicate that coteaching models are being used to support response to intervention.
The district has embraced social-emotional learning and is responding to the increased need for
social-emotional learning supports throughout the district. To support educators and school support
staff in delivering social-emotional learning, the district issued a supports chart that lists the-various
social-emotional learning components, including direct instruction, intensive irtervention, support for
staff, and parent support/community cutreach, plus resources for each component.

Middle and high school student focus groups revealed that students were satisfied with the quality of
their instruction and environment. High school students noted feeling supported by teachers,
particularly when they needed to ask for help with a subject area or assignment. Students noted that
during extended homeroom periods, once per week, they were introduced to lessons they found
relevant and that related directly to themselves and their lives. At the high school level, students
expressed satisfaction with opportunities to choose from a number of assignments to show their
competency in a subject area. In the following example, a student was given more independent work
and opted to lead a seminar versus taking an examination:

[In class], you're given the opportunity to run seminars for the students around school. One
of them being no stress or they can give you tests. So | think the abiity-to do that and sort of
be able to be an individua! like that and look into your interests. It's definitely a value.

EL specialist focus groups alsc confirmed that teachers are trying to use a variety of assessments to
gauge student learning, particularly for final projects. These options were viewed as beneficial for
ELs. Another initiative created to support students’ academic self-concept was noted in school
leader interviews. School leaders highlighted that they prioritized professional development on
teacher standards, expectations, and motivation to improve student academic engagement.

APS has created and implemented a Science Days initiative to challenge students, promote hands-
on instruction, and meet socioemotional needs. The initiative was piloted for fifth-grade students,
and the sessions ran for two full days. During this time, science lessons were integrated throughout
the school day and used Full Option Science System investigations aligned to the Massachusetts
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Curriculum Frameworks. On these days, students worked in pairs or groups and engaged in inquiry-
based learning using laboratory equipment. Students developed a hypothesis, ran an experiment,
and asked questions related to their results. Mathematics and ELA components were incorporated
inte the lessons to encourage interdisciplinary learnirg.

District leader and teacher interviews, as well as district documents, revealed that APS is taking a
robust approach to adjustments to practice. Both interviews and document reviews revealed that a
variety of assessments are used to assess student learning and adjust instruction. Curriculum guide
doscuments include sections for both formative and summative assessments to be used in each
subject area. District leader, schoot leader, and teacher interviews indicated that progress
monitoring is happening at all grade levels for Tier 1 instruction. Data collected are used to
determine which students to refer to the SST. The SST at each sehool uses student data and the
District Curriculum Accommodation Plan (DCAP) to problem-solve with general education feachers
regarding instructional modifications to meet student needs.

District documents and district leader interviews indicated that district leadership observes
instruction during leaming walks to provide teachers with feedback. These learning walks provide
feedback to teachers regarding the clarity of their obiectives; the differentiation and rigor of learning
tasks; the amount of student-centered learning and student engagement occurring; and feedback on
classroom norms, feedback, praise, and sense of safety. District leader interviews informed that to
make sure lessons are challenging for all students, they try to triangulate data gathered from
working with teachers during common planning time (CPT), assessments, and observations from the
learning walks. District documents show that feedback from the learning walks were generally well
received by instructors and focused on improving instruction.

Middle and high school student focus groups indicated that students generally feel comfortable
asking for help when having issues with a subject and have experience with teachers soliciting
feedback and amending assignments and/or grades. One high school student noted that during a
project, their teacher will “go over the instructions and-he'll take feedback and he'll literally modify
the project as [they are] explaining it.” This student further explained that this-teacher modified an
assignment when they “realized that the criteria wasn’t good and {they] ended up not cou nting i for
the grade.” Students also noted that teachers offered extra help during lunch periods and after
school.

Submitted district documents confirm the interview findings that APS is engaged in data review to
modify instruction. Review of student data occurs during CPT meetings, in professionat development
training and workshops, during IST and SST meetings, and through data tracking systems. Regarding
students who may need additional academic support, one document showcased Dynamic Indicators
of Basic Early Literacy Skills (DIBELS) data for elementary schoo! students and quantified the
percentages of students who are receiving intensive support, strategic support, and core support.
District documents also indicated that APS is soliciting student feedback of interventions, such as
the Bridge Block at the high school, The Bridge Block is an extra block of time where high school
students can receive additional support. Students were asked to take a survey about their
knowledge of and access to resources they might need. The high school has three curricular levels
for mathematics to support students, in addition to digital programs and resources. District
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interviews also indicated that students who are struggling may be offered interventions listed in the
DCAP. For ELs, the document STAMP SENIORS Results May 17, 2021 indicates that progress is
being monitored. The document details the MCAS test scores and reading, writing, listening, and
speaking levels for Spanish and Portuguese ELs at the high school level.

APS's Vision of the Graduate encourages teachers to prepare students to become critical thinkers,
engaged participants, socially competent contributors, and self-aware individuals. This vision has
guided the programming offered throughout the district and shapes learning experiences. High
school students reported efforis are underway to make tasks and assignments more hands on and
more engaging. Students in focus groups noted that-although on seme occasions they are doing
independent work, most of the time work is paired or group oriented followed by class discussion. In
terms of classroom and school climate, high school students descfibed the environment as
welcoming, inclusive, and having lots of school spirit. These students highlighted that they felt
supported in terms of both socioemotional and mental health concerns. Students noted some
disappointment in the number of AP classes available, but district leader interviews indicated that
virtual AP class offerings increase the variely available to students.

In terms of creating a more inclusive-classroom environment, district documents revealed that
teachers received cultural proficiency training. The training oceurred in the 2021-2022 school year
and included a 10-hour course, a keynote presentation, a workshop series for school committees,
and a community conversation for guardians and caregivers. School specialist interviews indicated
that honoring pronoun preferences and name changes, developing gender support plans, having
accommodating bathrooms, making sure there are books in students’ primary languages, and
widening the diversity of books available are all strategies used to make learning environments more
inclusive. School leader interviews noted that they promote positive school climate by using Second
Step along with positive behavioral supports and interventions (PBIS). In addition, a variety of
strategies are used to promote inclusive environments including having a social-emotional learning
block, and developing and hanging signage in the hallways, classrooms, and on bulietin boards.

A noted area for growth, provided by EL specialist interviews, is providing additional resources,
strategies, and support to generat education teachers who now have larger populations of ELs in
their classrooms. Also, differentiation for ELs was identified as a need: “There's such a difference
between a level one English tearner and a level four English fearner. And | know that one thing | reatly
advocated for at the high school and we're working on at the middle school is separating ELs-by
level,” noting that students are not getting the attention and support specific to their needs.

Student Access to Coursework

District-submitted documents, such as the 2021-2022 AMS [Abington Middle School] Program of
Studies indicate that APS students have access fo a wide variety of academic offerings. High school
student interview participants described having access to a multitude of electives, including
computer programming, sculpture, painting, various levels of Spanish, computer science, music,
guitar, band, marching band, chorus, opera, drawing, and photography. Two courses dedicated to
developing life skills inctuded topics such as coliege roommate tips, building a résumé, buying a
house, buying a car, small activity planning, and managing taxes and finances. Although students
were happy to have access to all these classes, they noted that if there was insufficient interest in a
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course because of low enrollment or no faculty to teach the class, the class might be canceled.
These students understood the cancellation as being attributed to the district’s smali size. Students
explained that coliege preparation and postsecondary prospects in the district are supported by
opportunities to attend college visits during school hours, visit with guidance counselors, engage in-
person and virtual college seminars, and review information about military careers and vocational
training. According to parent and district leader interviews, middle and high school students take an
online career assessment, and career days are an offering of the district.

District leader interviews indicated that students currently have access to AP classes, both in person
and.-virtuaily, via the Virtual High School program. In addition, the district is looking to initiate co-
enrollment programs with state colleges. The interviews also indicated that career development
courses and programs are most often concentrated at the middle and high school levels. For
students, APS also offers. career-to-work programs, including a culinary program.

A strength of the district is the policy regarding AP classes. According to district documents and
district leader interviews, students are recruited to AP classes by a teacher recommendation, open
enrollment, and student self-selection. Allowing students to enroli themselves in advanced
coursework promotes equity of access,

Recommendations.

% The district should update CURATE ratings as part of the regular curricular review process.

5

The district should provide additional resources, strategies, and support to teachers of ELs in
general education classrooms.

B

The district should clearly define the educational approach(es} it will use to meet the varying
academic and language needs of its EL students,
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Assessment

APS uses a variety of diagnostic, benchmark, formative and summative assessments to measure
and monitor student performance. The district has implemented systems for supporting data
analysis and response (e.g.,, CPT and early release days) and has responded by modifying instruction.
APS interviews and focus groups revealed that data are monitored for all students, including ELs and
students with disabilities, and daia are shared with families using a variety of methods (e.g.,
standards-based report cards, grade promotion letters, universal screener data). Furthermore,
families and students communicated that teachers and school leaders were accessible, and their
communication with them was regular. Table 6 summarizes the key strengths and areas for growth
in assessment.

Table 6. Summary of Key Strengths and Areas for Growth: Assessment Standard

bataand .. © .- | 27 SyStem for reviewing s.—tate—.levei.,dgt_a :
assessment_ . ii+jm “Useofa \iafiet'y of dssessments,
systems : ‘mcludmg screeners cfagnostlc and
AT ‘" penchmark assessments o
R .Assessments adm:mstered dustrictwrde o
: *followmga regular cadence S .

Data use 7 Set and track improvement goals @ Adopting formal structured data dive
® CPT used across the district processes

= The SST and IST consistently use
multipte data sources when determining

interventions
Sharing results’ = '-'Shanng data and analy31s connected to e P;"bvidirig ieai:hers with 2 data- - o
S R ‘:'_:_jdlstnctgoals » Ll . dashboard o streamlme data
E .iRegular communlcanon w1th fammes b CC‘”F-'C“O” and use ' '

EEtl £ Prowdmg timély and effectlve -
S mformatlon to famlltes about thelr '
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: ."grade—level standarc!s

Data and Assessment Systems

APS has a clear purpose and system for reviewing student data. The district uses a variety of data
sources (e.g., screeners, diagnostic assessments, common interim assessments) to provide a
comprehensive picture of student, school, and district performance measures. Assessments are
aligned across grade levels and subject areas to the Massachusetts Curriculum Frameworks.
Furthermore, assessments are administered frequently and consistently in accordance with district
and school assessment schedules.

Many data sources are used to track and monitor student progress toward mastery of grade-level
standards and provide a comprehensive picture of student, school, and district performance. The
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elementary level uses benchmark fests from K-5 Wonders Readers Workshop Comprehensive
Literacy Approach. Assessments aiso come from the programs K-6 Envisions Math, K-6 Mystery
Science and/or Engage Science, 3-5 Prime Source for Social studies, and K-2 district-created social
studies assessments. In addition, elementary schools use DIBELS to assess students for reading
fluency, the BAS (Benchmark Assessment System) to determine reading levels, and the program, iXL.
{gammanym for the phrase | excel) to assess siudents in a variety of content areas. Secondary
schools also use a variety of assessments. Middle and high schools use the NatGeo Science and
textbook assessments for specific subject areas. Secondary teacher focus groups also described a
variety of district-created unit and benchmark assessments and formative assessments. AP data are
collected at the high school level. MCAS achievement, growth, and accountability data; EL ACCESS
scores; and common formative assessment data are used at both the elementary and secondary
levels to monitor student performance and modify instruction. In addition 1o academic data,
elementary and high school teacher and school leader focus groups explained that data in the form
of student work samples, conferring notes, attendance data, and discipline data, are used to inform
schoolwide and classroom level decisions.

Assessments are aligned across grade levels and subject areas to the Massachusetis Curriculum
Frameworks. The district uses curriculum commitiees to ensure alignment of curriculum across
grade levels and subject areas, and the committee meets continuously to analyze and revise
curriculum. Grades K-6 have two teachers per grade level represented as well as representation
from special education and EL teachers. Department heads audit secondary teacher-created
assessments continuously align them to the Massachusetts Curriculum Frameworks with a particular
focus on the anchor standards as defined by the Commoen Core State Standards. Assessments are
administered frequently and consistently throughout the school year. Elementary teacher focus
groups indicated that DIBELS and BAS are administered three times per year. Although a district
leader explained that progress monitoring is conducted every six to eight weeks at the middle and
high school levels, more consistent and frequent monitoring occurs at the elementary school level.

Data Use

APS district and school leaders have implemented systems {CPT, professional development days,
data teams) that support data use to determine student groupings for supports and set and track
improvement goals. The district also provides professional development to provide teachers support
regarding using data and is committed to improving the use of data and assessments to inform the
practice of all educators. However, district leader, school leader, and teacher focus groups indicated
that no districtwide system, such as a data dashboard, currently is in use.

Muttiple district leaders as well as school leaders, school specialists, and teacher focus groups
discussed data as an integral part of their practice, which makes it clear that APS embraces a
culture of data use fo drive continuous improvement. One system in place to support data use to
drive improvement at all levels is CPT. A district leader explained that “K-12 principals have really put
a priority on figuring out time for teachers to meet to look at student work, provide feedback to each
other . . . to be able to inform instruction.” CPT occurs in every building and provides a consistent
semi-structured meeting for educators to work together to analyze data from commen assessments,
identify gaps in student learning, and determine instructional next steps. CPT occurs weekly at the
elementary- and middie school levels and twice monthly at the high school. A high school teacher
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focus group explained that they use common assessments and bring the student work or
assessment scores back to CPT to analyze student gaps and adjust their instruction. [n addition to
regular CPT mestings, at the end of each term, teachers meet with guidance counselors, special
educaticn teachers, and school leaders “to talk about students that are siruggling and come up with
interventions.” Teachers collectively expressed that using data is embedded in their day-to-day work.
A schoo! specialists focus group pointed out that special education teachers “constantly collect data
and have to look at that, evaluate, and collaborate with each other on it.” Although data are looked
at often, teacher focus groups indicate that there is no formal data inquiry process used to analyze
data. Teacher focus group participants expressed an interest in engaging ina more structured data
analysis process.

School leaders, school specialists, and teacher focus groups also indicated SSTs and ISTs are
consistently used across buildings. These teams use data-based decision-making models, meet
regularly to determine interventions, and monitor student progress. Data is used to initiate student
referrals to both the SST and 1ST and to determine appropriate interventions and which specialists
will provide supports. Student support plans are put in place and involve continuous data collection
to monitor students’ progress toward identified goals.

Abington district leadership supports teachers by providing professional development regarding data
use. According to a district leader, prior to the COVID-19 pandemic, the distrist provided professiconal
development on analyzing MCAS scores and further explained that the COVID-19 pandemic amplified
the need for ongoing data collection on student pen‘ormance. Continuous professional development
is provided to support school leaders with the practice of engaging school staff with MCAS data every
fall. School teams discuss trends seen in the data, student achievement gaps, and adjusting
instructional practices to close identified gaps. A district leader asserted that ample professional
development was available for data literacy, saying that in addition to district-provided professional
development, “principals have done the training, department heads have done the training,” and
leaders always are available to support teachers in using data. Teacher focus group respondents
agree that support for data analysis and use is provided through instructional coaching.

Sharing Results

APS district leaders share data and analysis connected to district goals with school-level teams that
are clear and actionable. The district also regularly communicates assessment data with families. In
addition, the district uses Aspen as a platform to communicate with students and families regarding
grades and students’ progress. Although student data are continuously gathered, several
respondents indicated they would like to have a centralized location to host student data.

A district leader explained that student MCAS data are shared with school leaders at the beginning of
each year. Prior to sharing with school teams, the district analyzes the data and makes
recommendations on how to respond to the data. The MCAS 2021 Presentation document illustrates
how MCAS data are displayed to school leaders. This document shows how APS elementary school
MCAS data compares with state averages. District leaders then-direct attention to a list of strengths
and recommendations for future practice. School leaders communicate MCAS results with their
respective schools. In addition to analyzing and sharing MCAS data, the district uses other
assessments that provide teachers with ongoing student performance data (e.g., DIBELS and BAS
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assessments at the elementary level and common formative assessments at the secondary level).
These online assessments provide teachers with immediate feedback on student performance and
progress monitoring so that they can modify teaching practice to best meet the needs of each
student.

Information on how students are performing is shared with students using a variety of formal and
informal methods. High school student focus group respondents reported a variety of ways in which
grades are shared with them. Students reported knowing grades are available on the schools’
Canvas and Aspen sites and gathering information on their performance and progress is largely the
students’ responsibility. Several students said that a few teachers engage in routine conferencing
regarding grades, and this practice is “very beneficial.” Students agreed that teacher feedback on
tests, quizzes, and assignments is frequent and helpful, further explaining that teachers “are really
good about . . . puliing {them] into {the] Bridge Block™ if they need additional support. Students also
said that teachers communicate via email if there are missing assignments of specific concerns.

APS uses many tools to communicate evidence of student performance with families. Parent focus
group respondents indicated they feel their child’s teacher communicates about their child's
progress and have ongoing access to the Parent Portal, which shows students’ attendance and
grades. Another tool that APS uses to communicate with families is the report card. The K-4 Report
Card shows standards-based grading as the measurement for student achievement and growth. In
addition to academic performance, the report card also communicates a social-emotional
component to parents and includes teacher comments for each trimester and student attendance
records. Report cards also contain information in several languages on how parents can support
their child’s learning.

District interviews and school leader focus groups indicated that data are routinely shared with
parents. MCAS data, as well as academic performance data from screener and diagnostic
assessmenis, are shared with parents. Overall, respondents from a parent focus group indicated
that they feel as if they receive adequate communication from the district, schools, and teachers.
Family focus group respondents explained that the elementary schools send a weekly newsletter via
Constant Contact, a communication platform, to send out relevant information. Individual teachers
also communicate using different apps, such as ClassDojo and Remind. Parents at the middle school
reported receiving a weekly newsletter in English and Portuguese. Middle school parents also receive
communication from teachers using Constant Contact or email, whereas high school parents noted
that they receive less communication from individual teachers.

Although district leaders regularly share data and analysis with school-level teams, a district leader,
as well as teacher and school leader focus groups, shared they would like to have a data dashboard
available. A district leader expressed that a centralized location for multiple data points readily
avaitable and easy to access would allow for more manageable monitoring. One teacher focus group
referenced a document on which they are required to upload assessment data and explained the
data are used during SST and IST meetings, but respondents expressed that it is not regularly used
and is not always helpful in informing instruction.
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Recommendations

i

The district should adopt a formal, district-wide data inquiry process that can be used to
inform instruction and identify supports for students.

® The district should develop or adopt a centralized data dashboard to streamline data
collection and use.
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Student Support

APS is committed to creating and sustaining a positive culture and climate for staff and students.
Elements of PBIS are present throughout the district. The middle school continues to take intentional
steps to formalize a comprehensive PBIS with plans of expanding the program for the 2022-2023
school year. The elementary, middle, and high schools use MTSS to provide universal supports to all
students, identify students who need more support, and monitor students’ progress toward
established goals. APS recognized the increased need for social-emotional supports through the
COVID-19 pandemic and has taken steps to mitigate the potential negative impact on students,
including contracting with additional mental health providers and expanding the social-emotional
curriculum from the elementary school to the middle school. Furthermore, the district recognizes the
changing student demographic and the increase of ELs and has responded by providing staff with
diversity, equity, and inclusivity-professional development; language translation services; and
increasing coaching for teachers to provide appropriate language supports for students in classes.
Table 7 summarizes the key strengths and areas for growth for student support.

Table 7. Summary of Key Strengths and Areas for Growth: Student Support Standard
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Safe and Supportive School Climate and Culture

APS s taking steps to promote a safe and supportive environment. The 2020 Improvement Plan
outlines the importance of and focus on providing comprehensive student support. The district is
committed to conducting a “comprehensive review of targeted student support programming,
examining and implementing changes to the existing structure in order to suppori the high-needs
subgroups and students with academic, emotional, and behavioral challenges.” APS also prioritizes
promoting and using inclusive practices throughout the district, as well as using data to make
informed student-centered decisions “districtwide regarding the social-emotional climate for . . .
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students and staff.” The 2020 Improvement Plan also calls for an increase and improvement of
support services available to students who need them. The plan specifically states that APS will
“increase and improve the support services avaiiable to students in need. Evaluate and improve
transition points, supports, and coordinated programming as students’ progress atong the Prek-12
continuum.” As a response, APS has hired additional student support staff.

APS promotes the use of PBIS to encourage a positive school culture and climate. To support
teachers in responding to behavioral needs, the district provides a Behavioral Issues Response
Protocol for teachers to implement. This tool maps how to address misbehavior with a simple
response, use of a nonpunitive logical consequence, and provides suggestions of more intensive
supports. In additien, APS's DCAP has several resources and support services that call attention to
the tools used across all the schools in the district.

The elementary level provides mental wellness checks, progressive behavior interventions, and
progressive applied behavior analysis behavior interventions in place. Elementary schools also use
the 2021-2022 Student Suppert Protocol, which includes different strategies and protocols based
on the three different tiers of support within the MTSS. Each strategy or protocol is intended to
encourage students to recognize their emotions and develop self-regulation skills.

Evidence from APS’s instructional observation report shows scores over 5.0 (out of 7.0} for the
positive climate dimension for all grade bands, placing them at the high end of the middle range, and
suggests that most teachers and students share warm and supportive relationships, Scores at the
high end of the middle range (over 5.0 out of 7.0) for teacher sensitivity across all grade bands
suggests that teachers are frequently aware of students’ needs when it comes to academic and
emotional needs. Average scores ranging from 5.9 (grades 6-8) to 6.6 {grades K-5) for behavior
management indicate that rules and guidelines for behavior are clear and consistently enforced by
teachers. One student shared during a focus group that they “don’t think we're necessarily a school
that particularly has an issue with too much behavior.”

Tiered Systems of Support

APS uses the MTSS model to students’ academic, behavioral, and social-emotional growth. Each
school provides Tier 1 instruction and support o all students through access to social workers in the
school, focusing on building social-emotional competencies; and universal supperts to all students.
The elementary level offers the social-emotional curriculum, Second Step, which provides lessons 10
build social-emotional skills. APS experienced success using this resource at-the elementary level
and subsequently adopted it at the middle school for the 2021-2022 school year. Additional layers
of support at the secondary schools include a Bridge Block, the SST, mentor groups, and the Second
Step curricufum. In addition, the Signs of Suicide curriculum is part of Tier 1 supports and is
presenied to students in health class twice a year.

A document titled SST at BBES = MTSS from Beaver Brook Elementary outlines the MTSS structure
and system and details Tier 2 and Tier 3 supports. A district leader defined Tier 2 as “the
introduction of a new intervention,” and Tier 3 as occurring when student data do not show
anticipated growth or improvement and “an intervention of increasing intensity is needed.” At the
elementary and middie school levels, the SST maintains the implementation of the continuum of
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supports. When teaching staff or any staff refers a student to the SST, which leads to an intervention
from the SST, this is the beginning of Tier 2. Evidence from the Abington Middle School’s SST
Referral Form shows five reasons for needing a referral based on academic, attendance, behavioral,
emotional, or physical reasons. The form also asks the participant who is filling out the form what
strategies or interventions they used to address the concerns. At the elementary level, the SST
referral form asks for the student’s areas of difficuly and or any concerns one might have. The
process requires the SST to gather data on each student, which can include benchmark data, MCAS
scores, mathematics assessments, and DIBELS scores. The process also engages students’ famiiies
as relevant and meaningful stakeholders in the support process and plan.

In addition, schools provide mental health supports. One school leader explained that they “utilize
psychology staff [and] counseling staff . . . a full-time guidance counselor [and] . . . a fulltime
adjustment counselor,” further explaining they also “work with a program out.of North River
Collaborative that provide {schools] with social work interns.” APS schools impiemented the What |
Need Block at the elementary- and middle school levels and the Bridge Block at the high school,
which are blocks of time designed to provide students with targeted instruction based on individual
student needs. The high school has “Wave Week” twice per month, which allows staff time to
collaborate about student data and instructional improvement. A specialist mentioned that teachers
and specialists meet to problem-solve about instruction, behavior, attendance, and general student
support, saying, “it's a great way for peer consultation to happen.”

Family, Student, and Community Engagement and Partnerships

A district leader emphasized that one of Abington’s goals is to ensure that each school develops
strong collaborative relationships with families, students, community partners, and other
stakeholders to holistically support students. According to the APS improvement pian for 2021-
2022, one of APS’s goals/objectives for community support is to “increase family and community
participation in the educational process and the life of the schools.” Currently, the district provides
school-family ccmmunication via Constant Contact, a weekly newsletter that goes out to parents,
social media {e.g., Facebook, Twitter), Remind 101, and Class Dojo. One parent mentioned feeling
that their schoot leader has “a real interest in creating a community, creating conversation with the
community, and welcoming feedback.”

APS provides formal opportunities for families.to share their feedback and is intentional about using
stakeholder voice in planning and decision making. For example, Abington Middle School conducted
a survey (2021-2022 Abington Middle School parent survey) with families to gather feedback that
was used to create the school improvement plan. The district has a Special Education Parent
Advisory Council (SEPAC). According to a SEPAC fiyer distributed throughout the district, the purpose
of the SEPAC meetings is for parents/guardians to have an opportunity to give feedback to special
education administration and plan events for the parent community.

The district has systems in place to ensure that all families of ELs can receive communication
efficiently. Parent focus group respondents explained that APS translates every newsletter to
Portuguese to be responsive to the needs of their famifies. According to an EL specialist, “Wealso
have a Portuguese-speaking social work intern this year.” Within APS is a self-governed organization
calied the APS Parent Advisory Council for English Learners, aiso known as the ELPAC. There is a
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minimum of five meetings held annually and corresponding to the ELPAC bylaws: “The purpose of the
Abington ELPAC is to work to promote muitilingual and multicultural values for all students and o aid
in the integration process of new English learners into the Abington community.”

The district participates in a partnership with the North River Collaborative, which is a program that
provides schools with social work interns. One school leader said that this partnership “allows [them]
to really support a much broader number of students than we would be able to just from caseload
management standpoint with just the staff that we would have on payroll.” Abington also engages
inspirational speakers and provides resources for mental health, supports for how to keep safe and
responsible when using social networks, and resources for the LGTBQ community in the district. An
area of growth for the district is prioritizing the development of mutually beneficial parinerships with
a variety of organizations to strengthen community partnerships and provide holistic supports and
opportunities for students.

Recommendations

® The district should formalize and adopi PBIS at all schools.

B Th district should collaborate with community partners to strengthen community partnerships
and provide holistic supports and opportunities for siudents.
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Appendix A. Summary of Site Visit Activities

The AIR team completed the following activities-as part of the district review activities in APS. The
team conducted 54 classroom observations between April 26 and April 28, 2022, and held
interviews and focus groups from April 25 to Aprit 29, 2022. The site visit team conducted interviews
and focus groups with the following representatives from the school and the district:

# Superintendent

Other district leaders

School principals

Special education teachers

B =

EL teachers

Support specialists
Guidance counselors
Middie school students
High school students

moE |

Famities

The review team analyzed multiple datasets and reviewed numerous documents before and during
the site visit, including the following:

m  Student and school performance data, including achievement and growth, enrollment,
graduation, dropout, retention, suspension, and attendance rates

Data on the district’s staffing and finances

Published educational reports on the district by DESE, the New England Association of
Schools and Colleges, and the former Office of Educational Quality and Accountability

B District documents such as district and school improvement plans, school committee
policies, curriculum documents, summaries of student assessments, job descriptions,
collective bargaining agreements, evaluation tools for staff, handbooks, school schedules,
and the district’s end-of-year financial reports

= All completed program and administrator evaluations and a random selection of com pleted
teacher evaluations
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Appendix B. Enroliment, Attendance, Expenditures

Table Bi. Abington Public Schools: 2021-2022 Student Enroliment by Race/Ethnicity

Al 2,154 . 1000%. - | 911,529 100.0%
African American 112 L B2% 84,970 L 8.3%
Astan 59 TR 65,813 e ST2%
Hispanic 266 Loood23%e | 210,747 L 284%
Native American 10 L TOB% . 2,060 L 02%
White : 1,660 CFTA%. | 507,992 L BBT%
Native Hawaiian 2 U 04% 788 S 04%
Multirace, Non-Hispanic ' 45 S 2A% 39,159 S A3%

Note. Data as of October 1, 2021,

Table B2. Abington Public Schools: 2021-2022 Student Enreliment by High-Need Populations

All students with high 1,069 |- 100.0%:- 8.9%: | 512,242

Students with disabilities 383 . 35.8% | -275% | 174,505 | :344% | 1B9%
Low income 847 |4 792% |'.'393% | 399,140 | . 779% | .43.8% -
ELs and former ELs 195 U4B.2% | U94%In | 100,23% | 19.6% i 11.0%

Note. Data as of October 1, 2021. District and state numbers and percentages for students with disabilities and high need
are calculated including students in out-of-district placements. Total district enrcliment including students in out-of-district
placement is 2,185; total state enroliment including students in out-of-district placement is 920,97 1.
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Table B3. Abington Public Schools: Chronic Absence Rates? by Student Group, 2018-2¢6214

AT oo lios . 4330 |2 295 T T19.0 0] ATT
African American/Black 114 149 125 29.1 17.7 241
Agan . ] 85| 96 | &7 | 285 [ 170 ‘| 72
Hispanic/Latino 18.1 19.8 192 53.7 35.6 29.0
Multirace, non-Hispanic/ . | 105 | -318 | 485 | 409 | 304 | 189
White 9.7 12.3 12.1 25.4 15.7 13.2
Highneed - 0 ol A8 Y co214 ) oa947 ] 434 | 258 | 263
Economically disadvantaged 212 24.7 212 504 29,2 30.2
Els o ool i oy oage 2440 0 6200 393 1 29.0
Students with disabilities 14.0 17.5 17.3 37.3 23.3 26.8

aThe percentage of students absent 10 percent or more of their total number of student days of membership in a school.
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Expenditures

Table B4. Abington Public Schools:

Expenditures, Chapter 70 State Aid, and Net School Spending Fiscal Years, 2013-2021

From local appropriations for schoois

By school committee

$23,015,592.00

$22,920,860.20

$23,821,138.00

$23,925,269.59

$25,355,085.00

$25,287,314.60

By municipality

'$11,703,297.19

$13,076,533.01

$11,218,646.00

$14,424,876.82

$12,014,152.97

$11,459,217.87

Total from local appropriations

$34,718,889.19

$35,897,393.21

$35,039,784.00

$35,350,146.41

$37,369,237.97

$36,746,532.47

From revolving funds and grants

$3,322,244.85

$3,548,346.68

$4,129,200.66

Over/under required {%)

Total expenditures - $39,319,638.06 _ $38,898,493.09 - 1'$40,875,733.13
Chapter 70 aid to education program " T | TS
Chapter 70 state aide - T$7.816,931 - " $8,933,004 ” $10,045,478
Required focal contribution Z $13,701,008 - $14,463,601 = 15,087,069
Required net school spending? - $21,517,939 - $23,397,595 - $25,332,547
Actual net school spending - $26,296,361 - $29,107,620 - $30,753,869
Over/under required ($) - $5,478,422 - $5,710,025 - $6,421,322
- 25.5% - 24.4% - 21.4%

Note. Data as of June 1, 2022, and sourced from fiscal year 2020 district end-of-year reports and Chapter 70 program information on DESE website.

a Chapter 70 state aid funds are deposited in the local general fund and spent as local appropriations. P Required net school spending is the total of
Chapter 70 ald and required local contributian. Net schooi spending includes only expenditures from local appropriations, not revelving funds, and grants,
It includes expenditures for most administration, instruction, operations, and out-cf-district tuitions. 1t dees not include transportation, school lunches,

debt, or capital.
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Table B5. Abington Public Schools: Expendituves Per In-District Pupil, Fiscal Years 2049-2024

Ad min |5trat|on

$384.25 1$376.90 $405.03.

- Instructlonal ieadership {dlstnct and school)

$768.34 $814.58 $858.00

Teachers

| $554296. | $5524.150 | $5,714.67

Other teach;ng services

$1,267.29 $1,365.47 %$1,618.13

Professional development .' B $9$_25 U gg984 | 962,77
Instructional materials, equ1pment and tec:hnology $580.33 $371.32 $634.67
GUIdance counselmg and testmgsemces | '$471.48 $480.45 $49497 '
Pupil services $1,432.17 $1,154.40 $1,053.54
Operatlons and mamtenance 3 _$-1,(:)02.487 :  $_9:142:_4. | °$1,09459 .

Insurance, retlrement and other fsxed costs

$2,468.61 $2,630.02 $2,751.67

Total expgndﬂures per ‘|n_«dlstnqtpupﬂ R

$14,014.17 | $13,721.37 | $14,688.04

Note. Any discrepancy between expenditures and totai is because of rounding. Data are from per-pupil

expenditure reporis on DESE website.
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Introduction

The Districtwide Instructional Observation Report presents ratings for the classroom observations
that were conducted by certified observers at American Institutes for Research (AR} as part of the
Massachusetts District Reviews.

Observers visited Abington Public Schools during the week of April 26, 2022. The observers
conducted 54 observations in a sample of classrooms across four schools. Observations were
conducted in grades K-12 and focused primarily on literacy, English language arts, and mathematics
instruction.

The classroom observations were guided by the Classroom Assessment Scoring System (CLASS),
developed by the Center for Advanced Study of Teaching and Learning (CASTL) at the University of
Virginia. Three levels of CLASS Manuals were used: K-3, Upper Elementary, and Secondary. The K-3
tool was used to observe grades K-3, the Upper Elementary tool was used to observe grades 4-5,
and the Secondary tooi was used to observe grades 6-12.

The K-3 protocol includes 10 classroom dimensions related to three domains: Emotional Suppori,
Classroom Organization, and Instructional Support (listed in Table 1).

Table 1. CLASS K-3 Domains and Dimensicns

__'__Pq_s_.itive Climate’ [ - oot Behavior, Management FE _Concept Deve!opmen’t :
ENegatwe C]irﬁaie R ‘:r;,: . Productl\nty R . Quahty of Feedback
‘“ﬁ'_::Teacher Sensmwty ' S R Instructxonal Learnmg Formats B Language Modehﬂg

z : Regard for Student ‘ ' £ ' :

o Perspectwes

The Upper Elementary and Secondary protocols include 11 classroom dimensions related to three
domains: Emotional Support, Classroom Organization, and Instructional Support (listed in Table 2), in
addition to Student Engagement.

Table 2. CLASS Upper-Elementary and Secondary Domains and Dimensions

*Behavior Management Instructional Learning Formats

& Positive. C][ma+e _ . 7 )
a_TeacherSensmwty TN I Productlwty RSP S SR %_%"-_Content Understandlng o

ﬂfi;’RegardforStudent N - :. o E Negatwe Cl|mate ‘:zz_-'-r-'Anaini_s and Inq_u_ny_
- .F‘erspectwes S Gl sl L 1= Quality of Feedback

“{a Instrictional Dialogue -

.. Student Engagement .

When conducting a visit to a classroom, the observer rates each dimension {including Student
Engagement) on a scale of 1 1o 7. A rating of 1 or 2 indicates that the dimension was never or rarely
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evident during the- visit. For example, a rating of 1 or 2 on Teacher Sensitivity indicates that, at the
titme of the visit, the teacher was not aware of students who needed extra support or attention, was
unresponsive to or dismissive of students, or was ineffective at addressing students’ problems; as a
result, students rarely sought support from the teacher or communicated openly with the teacher. A
rating of 3, 4, or 5 indicates that the dimension was evident but not exhibited consistently orin a way
that included all students. A rating of 6 or 7 indicates that the dimension was reflected in all or most
classroom activities and in a way that included all or most students.

Members of the observation team who visited the classrooms all received training on the CLASS
protocol and then passed a rigorous certification exam for each CLASS protocol to ensure that they

were able to accurately rate the dimensions. All observers must pass an exam annually to maintain
their certification.

Research-on CLASS protocol shows that students in classrooms that rated high using this
observation ool have greater gains in social skills and academic success than students in
classrooms with lower ratings (MET Project, 2010; CASTL, n.d.). Furthermore, small improvements on
these domains can affect student outcomes: “The ability to demonstrate even small changes in
effective interactions has practical implications—differences in just over 1 point on the CLASS 7-point
scale translate into improved achievement and social skill development for students” (CASTL, nd., p.
3).

In this report, each CLASS dimension is defined, and descriptions of the dimensions at the high (6 or
7), middle (3, 4, or 5), and low levels {1 or 2) are presented {definitions and rating descriptions are
derived from the CLASS K-3, Upper Elementary, and Secondary Manuals). For each dimension we
indicate the frequency of classroom observations across the ratings and provide a districtwide
average of the observed classrooms. In cases where a dimension is.included in more than one
CLASS manual level, those resulis are combined on the dimension-specific pages. In the summary of
ratings table following the dimension-specific pages the averages for every dimension are presented
by grade band (K-5, 6-8, and 9-12). For each dimension, we indicate the grade levels far which this
dimensicn is included.
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Positive Climate

Emotional Support domain, Grades K—-12

Positive Climate reflects the emotional connection between the teacher and students and among
students and the warmth, respect, and enjoyment communicated by verbal and nonverbal
interactions (CLASS K~3 Manual, p. 23, CLASS Upper Elementary Manual, p. 21, CLASS Secondary
Manual, p. 21). Table 3 (as well as tables for the remaining dimensions} includes the number of
classrooms for each rating on each dimension and the district average for that dimension.

Tabie 3. Positive Climate: Number of Classrooms for Each Rating and District Average

Positive Climate District Average*; 5.5

7 2 B o 5 )6 7 54 | B85
Grades K-5 0 1 2 4 9 6 22 5.8
Grades 6:8 .~ |° "0 o. o] 3 1.5 e e B
Grades 9-12 ¢ 1 2 4 10 1 18 54

*The district average is an average of the observation scores. In Table 3, the district average is computed as:
([3x2]+[4x7]+{5x13]+[6x24] + [T x 8]) + 54 observations = 5.5

Ratings in the Low Range. All indicators are absent or only minimally present. Teachers and
students do not appear to share a warm, supportive relationship. Interpersonal connections are not
evident oronly minimally evident. Affect in the classroom is flat, and there are rarely instances of
teachers and students smiling, sharing humor, or laughing together. There are no, or very few,
positive communications among the teacher and students; the teacher does not com municate
encouragement. There is no evidence that students and the teacher respect one another or that the
teacher encourages students o respect one another,

Ratings in the Middle Range. There are some indications that the teacher and students share a
warm and supportive relationship, but some students may be excluded from this ra[aticinship, either
by therteacher or the students. Some relationships appear constrained—for example, the teacher
expresses a perfunctory interest in students, or encouragement seems to be an automatic statement
and is not sincere. Sometimes, teachers and students demonstrate respect for one another.

Ratings in the High Range. There are many indications that the relationship among students and
the teacher is positive and warm. The teacher is typically in close proximity to students, and
encouragement is sincere and persenal, There are frequent displays of shared laughter, smiies, and
enthusiasm. Teachers and students show respect for one ancther (e.g., listening, using calm voices,
using polite language). Positive communication (both verbal and nonverbal) and mutual respect are
evident throughout the session.
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Teacher Sensitivity

Fmotional Support domain, Grades K~12

Teacher Sensitivity encompasses the teacher's awareness of and responsiveness to students’
academic and emotional needs. High levels of sensitivity facilitate students’ abilities 1o actively
explore and learn because the teacher consistently provides comfort, reassurance, and

encouragement (CLASS K-3 Manual, p. 32, CLASS Upper Elementary Manual, p. 27, CLASS
Secondary Manual, p. 27},

Table 4. Teacher Sensitivity: Number of Classrooms for Each Rating and District Average

Teacher Sensitivity District Average*: 5.7

Grades K-5 0 0 0 1 2 11 8 22 6.2
Grades-8.. |0 |0 |0 T |iion) B 7 003 a4 |59
Grades 9-12 o 1 2 4 2 5] 3 18 51

*The district average is an average of the observation scores. In Table 4, the district average is computed as:
((2x 1]+ [3x2]+[4x5]+[5x8] +[6x24] +[7 x 14]) + 54 observations = 5.7

Ratings in the Low Range. [n these sessions, the teacher has not been aware of students who need
extra support and pays little attention to students' needs. As a result, students are frustrated, confused,
and disengaged. The teacher is unresponsive to and dismissive of students and may ignore
students, squash their enthusiasm, and not aflow them to share their moods or feelings. The teacher
is not effective in addressing students’ needs and does not appropriately acknowledge situations that
may be upsetting to students. Students rarely seek support from the teacher and minimize
conversations with theteacher, not sharing ideas or responding to questicns.

Ratings in the Middie Range. The teacher is sometimes aware of student needs or aware of only a
limited type of student needs, such as academic needs, not social-emotional needs. Or the teacher
may be aware of some students and not of other students. The teacher does not always realize a
student is confused and needs extra help or when a student already knows the material being
taught. The teacher may be responsive at times to students but at other times may ignore or dismiss
students. The teacher may respond only to students who are upbeat and positive and not support
students who are upset. Sometimas, the teacher is effective in addressing students’ concerns or
problems, but not always.

Ratings in the High Range. The teacher's awareness of students and their needs is consistent and
accurate. The teacher may predict how difficutt a new task is for a student and acknowledge this
difficulty. The teacher is responsive to students’ comments and behaviors, whether pasitive or
negative. The teacher consistently addresses students’ problems and concerns and is effective in
doing so. Students are obviously comfortable with the teacher and share ideas, work comfortably
together, and ask and respond to guestions, even difficult questions.
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Regard for Student Perspectives

Emotional Support domain, Grades K-12

Regard for Student Perspectives captures the degree to which the teacher’s interactions with
students and classroom activities place an emphasis on students’ interests, motivations, and poinis
of view and encourage student responsibility and autonomy (CLASS K-3 Manual, p. 38, CLASS
Upper Elementary Manual, p. 35, CLASS Secondary Manual, p. 35).

Table 5. Hegard for Student Perspectives: Number of Classrooms for Each Rating and District
Bverage

Regard for Student Perspectives District-Average*: 3.9

B B T B T - e e e T I T X )
Grades K-5 1 3 3 4 3 8 0 22 43
Grades 68 | 1. |3 gl Al T 2riio PO VS - &
Grades 9-12 0 2 4] 2 5 3 0 18 41

*The district average is an average of the observation scores. In Table 5, the district average is computed as:
([1x2]+[2x8]+[3x13]+[4x10]+[5x10]+ [6x 11]) + 54 observations = 3.9

Ratings in the Low Range. At the low range, the teacher exhibits an inflexible, rigid adherence to his
or her plan, without considering student ideas or allowing students to make contributions. The
teacher inhibits student enthusiasm by imposing guidelines or making remarks that inhibit student
expression. The teacher may rigidly adhere to a lesson plan and not respond to student interests.
The teacher does not allow students any autonomy on how they conduct an activity, may control
materials tightly, and may offer few opportunities for students to help out with classroom
responsibilities. There are few opportunities for students to falk and express themseives.

Ratings in the Middle Range. The teacher exhibits control at times and at cther times follows the
studenis’ lead and gives them some choices and opportunities to follow their interests. There are
some-opportunities for students to exercise autonomy, but student choice is limited. The teacher
may assign students responsibility in the classroom, but in a limited way. At times, the teacher
dominates the discussion, but at other times the teacher allows students to share ideas, although
only at a minimatl level or for a short pericd of time.

Ratings in the High Range. The teacher is flexible in following student leads, interests, and ideas and
looks for ways 1o meaningfully engage students. Although the teacher has a lesson plan, students’
ideas are incorporated into the lesson plan. The teacher consistently supports student autonomy and
provides meaningful leadership opportunities. Students have frequent opportunities to talk, share
ideas, and work together. Students have appropriate freedom of movement during activities.
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Negative Climate

Emoticnal Support domain, Grades K-3
Classroom Organization domain, Grades 4-12

Negative Climate reflects the overall level of expressed negativity in the classroom. The frequency,
quality, and intensity of teacher and student negativity are key to this dimension (CLASS K-3
Manual, p. 28, CLASS Upper Elementary Manual, p. 55, CLASS Secondary Manual, p. 55). Forthe
purposes of this report, we have inversed the observers scores, to be consistent with the range
scores across all dimensions. Therefore, a high range score in this dimension Indicates an absence
of negative climate, and a low range score indicates the presence of negative climate.5

Table 6. Negative Climate: Number of Classrooms for Each Rating and District Average

Kegative Climate District Average*: 6.7

ook 2 s b et s 6 [ 7 .| 54 ] 87"
Grades K5 G 0 0 0 0 3 19 4§ 22 | 6.9
Grades68. | o |4 ] o 0 f 1 )03 )9 e )63
Grades 9-12 0 0 0 0 0 1 17 18 6.9

*The district average is an average of the observation scores. In Table 6, the district average is computed as:
{2x1]+[5x 1]+ [6x 7]+ [7 x 45]) + 54 observations = 8.7

Ratings in the Low Range. Negativity is pervasive. The teacher may express constant irritation,
annoyance, or anger; unduly criticize students; or consistently use a harsh tone and/ortake a harsh
stance as he or she interacts with students. Threats or yelling are frequently used to establish
control. Language is disrespectful and sarcastic. Severe negativity, such as the following actions,
would lead to a high rating on negative climate, even if the action is not extended: students bullying
one another, a teacher hitting a student, or students physically fighting with. one another.

Ratings in the Middle Range. There are some expressions of mild negativity by the teacher or
studenss. The teacher may express itritability, use a harsh tone, and/or express annoyance—usually
during difficult momenis in the classroom. Threats or yeliing may be used to establish control over
the classroom, but not constantly; they are used more as a response to situations. At times, the
teacher and students may be sarcastic or disrespectful toward one anocther.

Ratings in the High Range. There is no display of negativity: No strong expressions of anger or
aggression are exhibited, either by the teacher or students; if there is such a display, it is contained
and doas not escalate. The teacher does not issue threats or yell to establish control. The teacher
and students are respeciful and do not express sarcasm.

5 When observers rate this dimension it is scored so that a low rating {indicating little or no evidence of a negative climate)
is better than a high rating (indicating abundant avidence of a negative climate). To be consistent across all ratings, for the
purposes of this report we have inversed this scoring.
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Behavior Management

Classroom Qrganization domain, Grades K-12

Behavior Management refers to the teacher’s ability to provide clear behavioral expectations and
use effective methods to prevent and redirect misbehavior (CLASS K-3 Manual, p. 45, CLASS Upper
Flementary Manual, p. 41, CLASS Secondary Manual, p. 41).

Table 7. Behavior Management: Number of Classreoms for Each Rating and District Average

Behavior Management District Average*: 6.2

LR c2 L3 -4 5 _ lsa | 82
Grades K-5 0 0 0 1 14 22 6.6
Grades 6:8- - { 0 oo | s 4 a4 ) Ba
Grades 9-12 0 0 0 2 13 3 18 6.1

*The district average is an average of the observation scores. In Table 7, the district average is computed as:
{[4x1] +[5x 6]+ [6x26] +{7 x 21]} + B4 observations = 6.2

Ratings in the Low Range. At the low range, the classroom is chaotic. There are no rules and
expectations, or they are not enforced consistently. The teacher does not monitor the classroom
effectively and only reacts to student disruption, which is frequent. There are frequent instances of
misbehavior in the classroom, and the teacher’s attempts fo redirect misbehavior are ineffective.
The teacher does not use cues, such as eye contact, slight touches, gestures, or physical proximity,
to respond to and redirect negative behavior.

Ratings in the Middle Range. Although rules and expectations may be stated, they are not
consistently enforced, or the rules may be unclear. Sometimes, the teacher proactively anticipates
and prevents misbehavior, but at other times the teacher ignores behavior problems until it is too
late. Misbehavior may escalate because redirection is not always effective. Episodes of misbehavior
are periodic. ‘

Ratings in the High Range. At the high range, the rules and guidelines for behavior are clear, and
they are consistently reinforced by the teacher. The teacher monitors the classroom and prevents
problems from developing, using subtle cues to redirect behavier and address situations before they
escalate. The teacher focuses on positive behavior and consistently affirms students’ desirable
behaviors. The teacher effectively uses cues to redirect behavior. There are no, or very few, instances
of student misbehavior or disruptions.
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Productivity

Classroom Organization domain, Grades K—12

Productivity considers how well the teacher manages instructional time and routines and provides
activities for students so that they have the opportunity to be involved in learning activities (CLASS
K-3 Manual, p. 51, CLASS Upper Elementary Manual, p. 49, CLASS Secondary Manual, p. 49).

Table 8. Productivity: Number of Classrooms for Each Rating and District Average

Productivity District Average*: 6.2

T 2 2 3 5 R R 54 )6
Grades K5 0 0 0 o 7 15 22 g
Grades6-8 | O Lo 1 g BT V-
Grades 9-12 o 0 0 6 3 3 18 57

*The district average is an average of the observation scores. In Table 8, the district average is compuied as:
(Bx1}+[4x2]+[5x 71+ {6x21] +[7 x 23]) + 54 observations = 6.2

Ratings in the Low Range. At the low level, the teacher provides few activities for students. Much
time is spent on managerial tasks (such as distributing papers) and/or on behavior management.
Frequently during the observation, students have little to do and spend time waiting. The routines of
the classroom are not clear and, as a result, students waste time, are not engaged, and are
confused. Transitions take a long time and/or are too frequent. The teacher does not have activities
organized and ready and seems to be caught up in last-minute preparations.

Ratings In the Middle Range. At the middle range, the teacher does provide activities for students
but loses learning time to disruptions or management tasks. There are certain times when the
teacher provides clear activities to students, but there are other times when students wait and lose
focus. Some students {or ali students, at some point) do not know what is expected of them. Some of
the transitions may take too long, or classrooms may be productive during certain periods but then
not productive during transitions. Although the teacher is mostly prepared for the class, last-minute
preparations may still infringe on learning time.

Ratings in the High Range. The classroom runs very smoothly. The teacher provides a steady flow of
activities for students, so students do not have downtime and are not confused about what to do
next. The routines of the classroom are efficient, and all students know how to move from one
activity to another and where materials are. Students understand the teacher's instructions and
directions. Transitions are quick, and there are not too many of them. The teacher is fully prepared
for the lesson.
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instructional Learning Formats

Classroom Organization dornain, Grades K-3
Instructional Support domain, Grades 4- 12

instructiona! Learning Formats refer to the ways in which the teacher maximizes students’ interest,
engagement, and abilities to learn from the lesson and activities (CLASS K-3 Manual, p. 57; CLASS
Upper Elementary Manual, p. 63, CLASS Secondary Manual, p. 61).

Table 9. Instructional Learning Formats: Number of Classrooms for Each Rating and District
Average

Instructional Learning Formats District Average=: 5.8

Grades K-5 0 1 2 2 11 6 22 .5.9
Grades6:8° | 0. S0 2 3| 7] -2 |14 0BE
Grades 9-12 0 0 0 5 13 o | 18 5.7

*The district average is an average of the observation scores. in Table 9, the district average is computed as:
([3x4]+ [4x4]+[5x10] +{6x31] +[7 x 8]) + 54 observations = 5.8

Ratings in the Low Range. The teacher exerts little effort in facilitating engagement in the lesson.
Learning activities may be limited and seem 1o be at the rote level, with little teacher involvemnent.
The teacher relies on one learning modality (e.g., listening) and does not use other modalities (e.g.,
movement, visual displays) to convey information and enhance learning. Or the teacher may be
ineffective in using other modalities, not choosing the right props for the students or the classroom
conditions. Students are uninterested and uninvolved in the lesson. The teacher does not attempt to
guide students toward learning objectives and does rot help them focus on the lesson by providing
appropriate tools and asking effective questions.

Ratings in the Middle Range. At the middle range, the teacher sometimes facilitates engagement in
the lesson but at other times does not, or the teacher facilitates engagement for some students and
not for other students. The teacher may not allow students enough time to explore or answer
questions. Sometimes, the teacher uses a variety of modalities to help students reach a learning
objective, but at other times the teacher does not. Student engagement is inconsistent, or some
students are engaged and other students are not. At times, students are aware of the learning
objective and at other times they are not. The teacher may sometimes use strategies to help
students organize infarmation but at other times does not.

Ratings in the High Range. The teacher-has multiple strategies and tools to facilitate engagement
and learning and encourage participation. The teacher may move around, talk and play with
students, ask open-ended questions of students, and allow students to explore. A variely of tools and
props are used, including movement and visual/auditory resources. Students are consistently
interested and engaged in the activities and lessons. The teacher focuses students on the learning
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objectives, which students understand. The teacher uses advanced organizers to prepare students
for an activity, as well as reorientation strategies that help students regain focus.
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Concept Development

Instructional Support domain, Grades K-3
Concept Development refers to the teacher's use of instructional discussions and activities to promote
students’ higher order thinking skills and cognition and the teacher’s focus on understanding rather

than on rote instruction (CLASS K-3 Manual, p. 64).

Table 10. Concept Development: Number of Classrooms for Each Rating and District Average

Concept Development District Average*: 2.8

Grades K-3** 1 5 4 1 0] 1 0 12 2.8

*The district average is an average of the cbservation scores. In Table 10, the district average is computed as:
([Ax11+[2x5]+[3x4]+[4x1]+[6x1])+ 12 observations = 2.8

**Concept Development does not appear in the CLASS Upper Elementary Manual, therefore scores for the
Elementary School Level represent grades K-3 only.

Ratings in the Low Range. At the low range, the teacher does not attempt to develop students’
understanding of ideas and concepts, focusing instead on basic facts and skills. Discussion and
activities do not encourage students to analyze and reason. There are few, if any, opportunities for
students to create or generate ideas and products. The teacher does not link concepts to one
another and does not ask students to make connections with previous content or their actual lives.
The activities and the discussion are removed from students’ lives and from their prior knowledge.

Ratings in the Middle Range. To some extent, the teacher uses discussions and ‘activities to
encourage students to analyze and reason and focuses somewhat on understanding of ideas. The
activities and discussions are not fully developed, however, and there is still instructional time that
focuses on facts and basic skills. Students may be provided some opportunities for creating and
generating ideas, but the opportunities are occasional and not planned out. Although some concepts
may be linked and also related to students’ previous learning, such efforts are brief. The teacher
makes some effort to relate concepts to students’ lives but does not elaborate enough to make the
relationship meaningiui to students.

Ratings in the High Range. At the high range, the teacher frequently guides students to analyze and
reason during discussions and activities. Most of the questions are open ended and encourage
students to think about connections and implications. Teachers use problem solving,
experimentation, and prediction; comparison and classification; and evaluation and summarizing to
promote analysis and reasoning. The teacher provides students with oppertunities to be creative and
generate ideas. The teacher consistently links concepts to one ancther and to previous learning and
relates concepts to students’ lives.
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Content Understanding

Instructional Support domain, Grades 412

Content Understanding refers to the depth of lesson content and the approaches used to help
students comprehend the framework, key ideas, and procedures in an academic discipline. Ata high
level, this dimension refers to interactions among the teacher and students that lead to an integrated
understanding of facts, skills, concepts, and principles {CLASS Upper Elementary Manual, p. 70,
CLASS Secondary Manual, p. 68).

Table 11. Content Understanding: Number of Classrooms for Each Rating and District Average

Content Understanding District Average®: 4.3

Sl R 6 | 7o) a2 o) 4B
Grades 4-5** 0 1 2 3 2 2 10 52
Grades6:8 ~ | 10 |1 | 4 20 O R N
Grades 9-12 0 3 3 3 6 3 0 18 4.2

*The district average is an average of the observation scores. In Table 11, the district average is computed as:
([Ax1]+2x4]+[3x8]+[4xT7]+[5x13] +[6xT]+[7x2]) + 42 observations = 4.3

**Content Understanding does not appear in the CLASS K-3 Manual, therefare scores for the Elementary
School Level represent grades 4-5 only.

Ratings in the Low Range. At the low range, the focus of the class is primarily on presenting discrete
pieces of topically related information, absent broad, organizing ideas. The discussion and materials
fail to effectively communicate the essential attributes of the concepts and procedures to students.
The teacher makes little effort to elicit or acknowledge students’ background knowledge or
misconceptions or to integrate previously learned material when presenting new information.

Ratings in the Middle Range. At the middle range, the focus of the class is sometimes on
meaningful discussion and explanation of broad, organizing ideas. At other times, the focus is on
discrete pieces of information. Class discussion and materials communicate some of the essential
attributes of concepts and procedures, but examples are limited in scope or not consistently
provided. The teacher makes some attempt to elicit and/or acknowledge students’ background
knowledge or misconceptions and/or to integrate information with previously learned materials;
however, these moments are limited in depth or inconsistent.

Ratings in the High Range. At the high range, the focus of the class is on encouraging deep
understanding of content through the provision of meaningful, interactive discussion and
explanation of broad, organizing ideas. Class discussion and materials consistently communicate the
essential attributes of concepts and procedures to students. New concepts and procedures and
broad ideas are consistently finked to students' prior knowledge in ways that advance their
understanding and clarify misconceptions.
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Analysis and inquiry

Instructional Support domain, Grades 4- 12

Analysis and Inquiry assesses the degree to which students are engaged in higher level thinking -
skills through their application of knowledge and skills to novel and/or open-ended problems, tasks,
and questions. Opportunities for engaging in metacognition (thinking about thinking) also are

included (CLASS Upper Elementary Manual, p. 81, CLASS Secondary Manual, p. 76).
Table 12. Analysis and Inquiry: Number of Classrooms for Each Rating and District Average

Analysis and Inquiry District Average*: 3.6

5 7 1 3 5 6 7 36
Grades 4-5** 1 1 2 3 0 4.4
Grades 6-8 | i B 4 o g [ ol e 80
Grades 9-12 1 5 2 3 4 3 0 18 3.7

*The district average is an average of the observation scores. In Tabie 12, the district average is computed as:
([1x3]+[2x10]+[3x 7} +[4x 8] +{6x7]+[6x7])+ 42 observations = 3.6

*% Analysis and Inquiry does not appear in the CLASS K-3 Manuai, therefore scores for the Elementary School
Level represent grades 4-5 only.

Ratings in the Low Range. At the low range, students do not engage in higher order thinking skills.
instruction is presented in a rote manner, and there are no opporiunities for students to engage in
novel or open-ended tasks. Students are not challenged to apply previous knowledge and skillsto a
new problem, nor are they encouraged to think about, evaluate, or refiect on their own learning.
Students do not have opportunities to plan their own leaming experiences.

Ratings in the Middle Range. Students occasionally engage in higher order thinking through
analysis and inquiry, but the episodes are brief or limited in depth. The teacher provides
opportunities for students to apply knowledge and skills within familiar contexts and offers guidance
to students but does not provide opportunities for analysis and problem solving within novel contexts
and/or without teacher support. Students have occasional opportunities to think about their own
thinking through explanations, self-evaluations, reflection, and planning; these opportunities,
however, are brief and limited in depth.

Ratings in the High Range. At the high range, students consistently engage in extended opportunities
to use higher order thinking through analysis and inquiry. The teacher provides opporiunities for
students to independently solve or reason through novel and open-ended tasks that require students
to select, utilize, and apply existing knowledge and skills. Students have multiple opportunities to'think
about their own thinking through explanations, self-evaiuations, reflection, and planning.
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Quality of Feedback

Instructional Support domain, Grades K- 12

Quality of Feedback refers to the degree to which the teacher provides feedback that expands -
learning and understanding and encourages continued participation in the learning activity (CLASS
K-3 Manual, p. 72). In the upper elementary and secondary classrooms, significant feedback also
may be provided by peers {CLASS Upper Elementary Manual, p. 89, CLASS Secondary Manual, p.
93). Regardless of the source, the focus of the feedback motivates learning.

Table 13. Quality of Feedback: Number of Classrooms for Each Rating and District Average

Quality of Feedback District Average*: 3.4

L 1. 3 7
Grades K-5 2 5 0 22 35
Grades687 | 4 | 3 | .3 014 ) 28
Grades 9-12 2 2 3 o 18 4.0

*The district average is an average of the observation scores. in Table 13, the district average is computed as:
([1x 81 +12x11]+[3x11] + [4 x 6] + [Ex 11] + [6x 7]) =+ B4 observations = 3.4

Ratings in the Low Range. At the low range, the teacher dismisses incorrect responses of
misperceptions and rarely scaffolds student learning. The teacher is more interested in students
providing the correct answer than understanding. Feedback is perfunctory. The teacher may not
provide opportunities to learn whether students understand or are interested, The teacher rarely
guestions students or asks them to explain their thinking and reasons for their responses. The
teacher does not or rarely provides information that might expand student understanding and rarely
offers encouragement that increases student effort and persistence.

Ratings in the Middle Range. In the middle range, the teacher sometimes scaffolds students, but
this is not consistent. On occasion, the teacher faciitates feedback loops so that students may
elaborate and expand on their thinking, but these moments are not sustained long enough io
accomplish a learning objective. Sometimes, the teacher asks studenis about or prompts them o
explain their thinking and provides information to help students understand, but sometimes the
feedback is perfunctory. At times, the teacher encourages student efforts and persistence.

Ratings in the High Range. |n this range, the teacher frequently scaffolds students who are having
difficulty, providing hints or assistance as needed. The teacher engages students in feedback loops
to help them understand ideas or reach the right response. The teacher often questions students,
encourages them to explain their thinking, and provides additional infoermation that may help
students understand. The teacher regularly encourages students’ efforts and persistence.
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Language Modeling

Instructional Support domain, Grades K3

Language Modeling refers to the quality and amount of the teacher’s use of language stimulation
and language facilitation techniques (CLASS K-3 Manus!, p. 79).

Table 14. Language Modeling: Number of Classrooms for Each Rating and District Average

Language Modeling District Average*: 3.0

Grades K-3** 1 5 2 3 C 0 1 12 3.0

*The district average is an average of the observation scores. In Table 14, the district average is computed as:
(Ax 1]+ [2x5]+[3x2]+[4x3]+[7 x1]) + 12 observations = 3.0

**{ anguage Modeling does not appear in the CLASS Upper Elementary Manual, therefore scores for the
Elementary School Level represent grades K-3 only.

Ratings in the Low Range. In the low range, there are few conversations in the classroom,
particularly between the students and the teacher. The teacher responds to students’ initiating talk
with only a few words, limits students’ use of language (in responding to questions) and asks
questions that mainly eficit closed-ended responses. The teacher does not or rarely extends
students’ responses or repeats them for clarification. The teacher does not engage in seif-talk or
parallel talk—explaining what he or she or the students are doing. The teacher does rot use new
words or advanced language with students. The language used has little variety.

Ratings in the Middle Range. |n this rarge, the teacher talks with students and shows some
interest in students, but the conversations are limited and not prolonged. Usually, the teacher directs
the conversations, although the conversations may focus on topics of interest to students. More
often, there is a basic exchange of information but limited conversation. The teacher asks a mix of
closed- and open-ended questions, afthough the closed-ended questions may require only short
responses. Sometimes, the teacher extends students’ responses or repeats what students say.
Sometimes, the teacher maps his or her own actions and the students’ actions through language
and description. The teacher sometimes uses advanced language with students.

Ratings in the High Range. There are frequent conversations in the classroom, particularly between
students and the teacher, and these conversations promote language use. Students are encouraged
to converse and feel they are valued conversational partners. The teacher asks many open-ended
questions that require students to communicate more complex ideas. The teacher often extends or
repeats student responses. Frequently, the teacher maps his or her actions and student actions
descriptively and uses advanced language with students.
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Instructional Dialogue

Instructional Support domain, Grades 4 12

Instructional Dialogue captures the purposeful use of content-focused discussion among teachers
and studentis that is cumulative, with the teacher supporting students to chain ideas together in
ways that lead to deeper understanding of content. Students take an active role in these dialogues,
and both the teacher and students use strategies that facilitate extended dialogue (CLASS Upper
Elementary Manual, p. 97, CLASS Secondary Manual, p. 101).

Table 15. Instructional Dialogue: Bumber of Classrooms for Each Rating and District Average

Instructional Dialogue District Average*: 3.7

ade:-Band OW: Ranze ddle:R o5 -~ -

S AR I R R R e e A e o
Grades 4-5%* 1 1 1 0 3 2 2 10 4.7
Grades68 - | 4| 4 | 3 o4 |2 1000 4 | 290
Grades 9-12 1 3 3 4 7 0 0 18 3.7

*The district average is an average of the ohservation scores. In Table 15, the district average is computed as:
([Lx6]+[2x5]+13x7]+[4x8}+{5x12]+[6x2]+[7 x 2]} + 42 observations = 3.7

**|nstructional Dialogue does not appear in the CLASS K-3 Manual, therefore scores for the Elementary
School Level represent grades 4-5 only.

Ratings in the Low Range. At the low range, there are no or few discussions in the class, the
discussions are not related to content or skil! development, or the discussions contain only simple
question-response exchanges between the teacher and students. The class is dominated by teacher
talk, and discussion is limited. The teacher and students ask closed-ended guestions; rarely
acknowledge, report, or extend other students’ comments; and/or appear disinterested in other
students’ comments, resuiting in many students not being engaged in instructional dialogues.

Ratings in the Middle Range. At this range, there are occasional content-based discussions in class
among teachers and students; however, these exchanges are brief or quickly move from one topic to
another without follow-up questions or commenis from the teacher and other students. The class is
mostly dominated by teacher talk, although there are times when students take a more active role,
or there are distributed dialogues that involve only a few students in the class. The teacher and
students sometimes facilitate and encourage more elaborate diaiogue, but such efforts are brief,
inconsistent, or ineffective at consistently engaging students in extended dialogues.

Ratings in the High Range. At the high range, there are frequent, content-driven discussions in the
class between teachers and students or among students. The discussions build depth of knowledge
through cumulative, contingent exchanges. The class dialogues are distributed in a way that the
teacher and the majority of students take an active role or students are actively engaged in
instructional dialogues with each other. The teacher and students frequently use strategies that
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encourage more elaborate dialogue, such as open-ended questions, repetition or extension, and
active listening, Studenis respond 1o these technigues by fully participating in extended dialogues.
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Student Engagement

Student Engagement domain, Grades 412

Student Engagement refers to the extent to which all students in the class are focused and
participating in the learning activity that is presented or facilitated by the teacher. The difference
between passive engagement and active engagement is reflected in this rating (CLASS Upper
Elementary Manual, p. 105).

Table 16. Student Engagement: Number of Classrooms for Each Rating and District Average

Student Engagement District Average*: 5.7

R 3. 4 6
Grades 4-5%* ¢ 1 6
Grades68- | O f -0 oo |3l ]
Grades 9-12 0 0 0 2 9

*The district average is an average of the observation scores. In Table 16, the district average is computed as:
(14 x 8] +[5x7]+[6x22] + [T x7]) + 42 observations = 5.7

*=*Ssudent Engagement does not appear in the CLASS K-3 Manual, therefore scores for the Elementary School
Level represent grades 4-5 only.

Ratings in the Low Range. In the low range, the majority of students appear distracted or
disengaged.

Ratings in the Middle Range. in the middle range, students are passively engaged, listening to or
watching the teacher; student engagement is mixed, with the majority of students actively engaged
for part of the time and disengaged for the rest of the time; or there is a mix of student engagement,
with some students actively engaged and some students disengaged.

Ratings In the High Range. In the high range, most students are actively engaged in the classroom
discussions and activities.
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Summary of Average Ratings: Grades K-5

Table 17. Summary Table of Average Ratings for Each Dimension in Grades K-B

Emotional Support Domaln 31 | 33 |88 | 58
9 6 | 22| 58
137 19 {221 B9
11 | 8 | 22| 62
8 227 - 43
66| 8.4 |

22 | 66
22 | &7
27| 59
76 T 38 -
12 2.8
10| 82
10 | 44
22| 35
T2 0
10 | 47
10| 61 .

Positive Climate

+ Negative Climate**

Teacher Sensitivity

" Regard for Stuident Perspectives

]

o ]
w

5]

Ciassroom Organization Domain ..

2]

© Behavior Mansgement -~ "¢
Productivity

ololole wlo o|o|w

Hlololk|w|ojo|ris

wlojr|lew|lwin|ols|e
o0

* Instriictional Learriing Formats*+ - | AL

=
511
W
Q

e
)
S

piolpfwin|R

InStrgcﬁBﬂ”al_S@lppqﬁ-quai:ff-r i

o Co_ncépt'Deﬁeidpménﬁ‘_(!{é‘s only) -

Content Understanding (UE only)

- Analysis and Inquiry (UEonly) - |-
Quality of Feedback
. Language Modeling (-3 only)

who|~n|wlol

instructional Dialogue (UE only)

olrin|lm|lr|ols|a|olo|elelr|olojolr

plolwlolw|vleleln|olo|ibinloln|N

wln|klololv|ola|o

oln|alolo|e|aly
oinlnlolpie| s

Student Engagement (UEonly) -

@

*The district average is an average of the scores. For example, for Positive Climate, the district average is
computed as: ([3x 11+ [4x 2]+ [Bx4]+{6x 8] + {7 x 6]} + 22 observations = 5.8

**Negative Climate is rated on an inverse scale. An original score of 1 is given a value of 7. The scoring in the
table reflects the normalized adjustment: ([6 x 3] + [7 x 19]) + 22 observations = 6,9. In addition, Negative
Climate appears in the Classroom QOrganization Domain for the Upper Elementary Manual.

*%*|nstructional Learning Formats appears in the Instructional Support Domain for the Upper Elementary
Manual.
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Summary of Average Ratings: Grades 6-8

Table 18. Summary Table of Average Ratings for Each Dimension in Grades 6-8

_qutmnal_quport_Dai - O S e T E S (R~ e iz 42| 48
Positive Climate 0 0 0 3 5 5 14 5.3

© Teacher Sensitivity B B R e R e B L 14 |. 89
Regard for Student Perspectives 1 3 4 ] 4 2 o | 14 3.2

Classroom OrganizationDomain | 0| 2 | 1 1 2 | 5 |45 | 18 | 42| 60
Behavior Management 0 0 G 1 3 6 4 14 & 58

- Productivity -+ .- oo | 2] 122 | 6 .5 | 14| B9 |
Negative Climate** 0 i 0 G 1 3 9 14 6.3

| instruictional Support Domain .| 2020 | 24 | 43} d1:] 20 42 70 36
Instructional Learning Formats 0 0 4] 2 3 7 2 14 5.6

Content Understanding to|oafoa 2 a2 0 a4 ) 89
Analysis and inguiry 1 5 4 2 1 1 0 14 3.0

" Quality.of Feedback -~ . - T - B - R e R T Tro o |-4a | 26
Instructionat Dialogue 4 1 3 4 2 0 0 14 2.9

StudentEngagement | o0 | o | o | 3 { 1|7 [ '3 |14 87

*The district average is an average of the scores. For example, for Positive Climate, the district average is
computed as: ([4 x 3]+ [5 x 5] + [6 x 5] +[7 x 1]) + 14 observations = 5.3

#*Negative Climate is rated on an inverse scale. An ariginai score of 1 is given a value of 7. The scoring in the
table refiects the normaiized adjustmeant: ([2 x 1] + [S5x 4] + [6 x 3] + [T x 8]} + 14 observations = 6.3
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Summary of Average Ratings: Grades 9-12

Table 19. Summary Table of Average Ratings for Each Dimension in Grades 9-12

Emotional Support Domain -~ |- 0 | 3 | 9 [ 8 19 |4 | 54| 49
Positive Climate o 0 1 2 10 1 18 | 54

" Teacher Sensitivity, . |0 4L 20 4 IR TR I B
Regard for Student Perspectives 0 2 8 2 18 4.4

Classroom Organization Domaln- [ 0. |70 .0 | 1 22| 23| 54 | ‘82|

' Behavior Management it 0 0 o 13 3 18 6.1

* Productivity. Con o oo ©3 M8 BT
Negative Climate*>* 0 Q C 0 17 L 69

Instructional Support Domain - | 4 | 43 | 11 |18 |"25 | 24 | ‘0 |90 | 43
Instructional Learning Formats 0 G 0 G 5 13 0 18 5.7

"fj'c__aniehtUﬁdérs@gc{ing.-",1 [ T AN R I A o 31,6 | 3 10 |18 | 42
Analysis and Inquiry 1 5 2 3 4 3 0 i8 37

" QualityofFeedback - | 2 |2 [ '3 |- 3 ] 3| 5.1 0 |18 40
Instructional Dialogue i 3 3 4 7 0 0 18 3.7

Student Engagement . | 0 | 0 |0 | 2 | 6| 8 | 1 18| 55

*The district average is an average of the scores. For example, for Pasitive Climate, the district average is
computed as: {[3x 1] +[4 x 2]+ [5 x 4] + [6 x 20] + {7 x 1]) + 18 observations = 5.4

**Negative Clirnate is rated on an inverse scale. An original score of 1 is given a value of 7, The scoring in the
table reflects the narmalizad adjustment; {{6 x 1] + [7 x 17]} + 18 observations = 6.9
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Appendix D. Resources to Support Implementation of DESE’s
District Standards. and Indicafors

Table D1. Resources to Szpport Curriculum and Instruction

Quick Reference Gui = The Ca e for - Thrs g de descr:bes three types of curricular coherence that )
Cur rcuiar Coherence T su pport student Ieammg vemcai coherence a]rgned tiers of :

: SETTRE S  Jinstruction, and cross-subject coherence _ o :
!ncreasiné Access to Advanced Describes how school districts can use the federal Every Student
Coursework Succeeds Act 0 expand access o advanced coursework and

increase students' achievement in these courses.

CURATE . . i - . o |CURATE converies panels of Massachusetis teachers to review -
T e T and rate eviderice on the quality and alignment of specific

| curricular materials and then pubhshes their findings for - -
educators across the Commonwealth to consul’{.. SR

Table D2. Resources to Support Assessment

Aset of resources to help a district esta bltsh grow ‘and mamta:n_
a cu]ture of mqurry and data use through a district data team.. ‘

DESE's District-Data Team Toolkit

Table D3. Resources to Support Student Support

https://www.doe.mass.edu/sfss/mtss/ - 1 An MTSS is a {ramework for how.school districts can build the :-
T necessary systems to ensure thatall students receive a. ‘h gh-
quallty ed ucat:onal -experience.” S :
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Appendix E. Student Performance Tables

The COVID-19 pandemic had a profound impact on the 2020-2021 school year. Data reported in this
appendix may have been affected by the pandemic. Please keep this in mind when reviewing the
data and take particular care when comparing data across multiple school years.

Table Ef. Abington Public Schools: Next-Generation MCAS ELA Scaled Scores in Grades 3-8,
2018-2021

All e iy 908 | 5028 0002 S T A s

| African American/ 38 494.5 497 .4 4958 | L3 486.4 9.4
Black ‘ ]

Asian’ - C LU A | B1B.T 8434 | 5029 | 128 | 5085 | 56
Hispanic/Latino 101 495.2 497.2 489.1 6.1 4843 4.8
Multirace - |47 | 4969 | Botg | 50260 | 57 | 4997 | 29
White 719 502.9 503.9 502.2 0.7 501.3 0.9
Highneed ~ % o |n 412 4921 | "4933.| 488;4_}:]5 3.7 | 485mit | 2B
Economically 204 495.0 497.1 490.7 4.3 4852 5.5
disadvantaged

Elsand former ELs |7 112 0| 14903 49341 | 4809 | :'-94 | 4828 | .19
Students with 164 480.6 482.0 480.1 0.5 478.1 2.0
disabilities

Note. Next-Generation MCAS Achievement Levels: 440-469 Not Meaeting Expectations; 470-499 Partially
Meeting Expectations; 500-529 Mesting Expectations; 530-560 Exceeding Expectations.
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Table E2. Abington Public Schools: Next-Generation MCAS Mathematics Scaled Scores in
Grades 3-8, 2018-2021

Al 894 | 4987|4993 | 4904 | 83 |4897 | 07
African American/ 38 488.6 4913 486.9 1.7 477.3 9.6
Black

Asian’ . 47 | 8067 |. 50737 5073 | . 06 | 5086 | 13
Hispanic/Latino 101 | 4936 4939 | 4791 145 476.5 2.6
Multirace - 47 {4918 | 4esg | 4921 |03 {4921 | 000
White 712 4993 499.9 | 4919 7.4 4943 2.4
Highneed . =~ | 406 | 4882 | 4830- I’ 479.4 . | 88 | 4790 | 104
Economically 290 491.2 4921 | 4804 108 | 4174 3.0
disadvantaged

ElsandformerEls | 110 | 4884 | 4891 | 4773 | 411 | 4778 | 05
Students with 160 4765 4783 | 4714 5.4 4725 1.4
disabifities

Note. Next-Generation MCAS Achievement Levels: 440-469 Not Meeting Expectaticns; 470-499 Partially.

Meeting Expectations; BO0-529 Meeting Expectations; 530-560 Excesding Expectations.

Table E3. Abington Public Schools: Next-Generation MCAS ELA Perceniage Meeting or
Exceeding Expectations in Grades 3-8, 2018-2021

Al 901 | BB%. | 57% . |53% 2 46% | 7
African American/ 38 A1% 50% AT7% 6 28% 19
Black

Asian | a7 | osa% | 74w | 8% 18T | e6% | h
Hispanic/Latino 101 42% 51% 39% -3 26% 13
Multrace = {47 | e8% | 80% | 47% .| 1 | 1% L 4
White 719 56% 57% 56% | O 54% 2
Hightieed © o f 412 | 83% | 37% | 33% & 0 |- 28% | .5
Economically 294 38% 43% 39% 1 27% 12
disadvaniaged

Elsand former Ebs | - 112 20% | 38% | 23% |6 24% | -
Students with 164 11% 14% 15% 4 16% -4
disabilities
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‘Table E4. Abington Public Schoois: Next-Generation MCAS Math Percentage Meeting or
Exceeding Expectations in Grades 3-8, 2048-2021

Al 894 | asw | dg% | Ti88% | 45700} - 33%

African American/ 38 27% 39% 26% -1 14% 12
Black

Asiarr . cov | A7 | B8% | - 88%. | 53% L -5 | 64% |1 LS
Hispanic/Latino 101 38% 37% 14% | 24 14% 0
Multirdoe. - <o 47 |- 25% | 0% | 47% .22 | 37% | 10
White | 712 50% 50% 3s% | 45 | 40% 5
Highneed ~ © | 406 | . 95% | 27% | 4% | i | 1e% | 2

Economically 290 30% 32% 16% -14 14%
disadvantaged

Elsandformer s [140 o] c29% | 0 31% " 12% 0 A7 | A% | - B

Students with 160 6% 9% 3% -3 10% -7
disabilities

Table E5. Abington Public Schools: Next-Generation MCAS ELA and Mathematics Scaled Scores
in Grade 10, 2021

I E 3T 499.0 1| 5006 -
African American/ | 8 | - 4946 — 8 - 486.7 -
Black

Asian: i TR e B182- = b Lo | 5209 R
Hispanic/Latino 20 4812 | 4919 | 107 20 477.1 | 485.3 -8.2
Motrace . | 4 . = | 5106 | =" | 0¢ .|~ | 8088 —
White t 118 | 5139 | 5125 1.4 118 | 502.7 | 504.9 2.2
Highneed & | 62| 4932 4933 |- 04| 61 | 4833 .| 4865 | 32

Economically 48 | 4948 | 493.7 1.1 | 46 4835 | 486.8 3.1
disadvantagad

ElsandformerEls. | 16 | 4758 | 477.9 .| .24 | '16 | 473.1.| 4776 | 45

Students with 20 487.1 487.2 0.1 21 478.9 4796 0.7
1disabilities

Note. Next-Generation MCAS Achievement Levels: 440-469 Not Meeting Expectations; 470-499 Partially
Meeting Expectations; 500-529 Meeting Expectations; 530-560 Exceeding Expectations.
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Table E6. Abington Public Schools: Next-Generation MCAS ELA and Mathematics Percentage
Meeting or Exceeding Expectations in Grade 10, 2021

AL [as2i] cea% | 84% | 0..| 1517 | B0% | B2% .| 2. .

African American/ 8 — 41% — 3 - X7% —
Black

Pean | s [ = e | - | s | - [eow | -
Hispanic/Latino 20 20% 39% 19 20 20% 26% -6
Mutisce [ 4 | = lem% |- 0 )= e
White 1 118 72% 73% -1 118 54% 60% 6
Hghneed - | 62 .| :37% | 39% | 2 | 61 Coo% | 26%. |6

Economically 48 44% 41% | 3 46 24% 27% -3
disadvantaged

Elsandformer Els |~ 16 | 25% | 19% | 6 - | .16 " 19% | 15%. | &
Students with 20 15% | 25% -10 21 10% | 14% 4
disabilities

Table E7. Abington Public Schools: Next-Generation MCAS Science Percentage Meeting or
Exceeding Expectations in Grades 5 and 8, 2019-2021

African American/Black 12 17% 25% 19%
Asiam: - .0l el g 0B Tl = w00% | e2% | 88

Hispanic/Latino 30 26% | 13% 20% -7
Muinracenon-Hlspanlc/ 9 S " 3 55% 47% o ‘9
1 White 223 47% 47% ; 50% -3

Wighneed - | 430 | 2s% | o8% | -28% | 5

Economically 95 33% 32% 21% 11
disadvantagad

Elsand former ELs. | . 33- . | . 28% - | 20% i 48% . [ 3
Students with disabilities 48 13% 10% 15% -5

Note. Grade 10 results for the spring 2021 STE are not provided because students in the class of 2023 were
nat required to take the STE test. Information about Competency Determination requiremenis is available at
https://www.dog.mass.edu/meas/graduation.himl.
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Table ES. Abington Public Schools: Next-Generation MCAS ELA Percentage Meeting or
Exceeding Expectations in Grades 3-10, 2018-2021

atle ) LS $E iy [ ange L] IS el z
3 138 . | B2% - | 68%. .| 61% | A B1% LR
4 160 56% 66% 56% 0 49% 7
5o B 134 i B 60% ::',':.49%' . ..54%. ; —6 S .:-.47%' ek 7
6
7
8

164 61% 59% 57% -4 47% 10

A48 | 4s%- | 49% ] 49% b T 43% | 6

157 44% 54% 43% -1 41% 2
—
0

38 | 901 BB% . 57% | :53% | tu2 ) 46%

io 152 - 62% 64% - 64%

Table E9. Abington Public Schoois: Next-Generation MCAS Mathematics Percentage Meeting or
Exceeding Expectations in Grades 3-10, 2018-2021

159 44% 59% 29% 15 33% 4

A

5| o234 0% v sew o |o8B% e ) 33% e B
6
7

CB0% ] BL% [ 6 L 33%.

165 54% 50% 37% 47 33% 4
7ol dae. o oiaan o 42% | o16% | 28 35% T j T ae
8 153 50% 51% 18% -32 32% 14
38 . | 894 & 4% . | 49% | :33%. | A5 [T 33%. | 0.

10 151 - 56% 50% — 52% -2

Table E10. Abington Public Schools: Next-Generatior MCAS Science Percentage Meeting or
Exceeding Expectations in Grades 5 and 8, 2019-2021
ade ( thE: 020 0 ! AnNce ate (20 7
R N R -l L P
8 146 45% — 36% -9 41%
“Gands . | 280 | 4d4% [ o oA3%e A p - A%
10 — - — — — —

Note. Grade 10 resuits for the spring 2021 STE are not provided because students in the class of 2023 were
not required to take the STE test. information about Competency Determination reguirements is availabie at
https://www.doe mass.edu/meas/graduation.itmi. In 2019, 10th graders took the Legacy MCAS science test.
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Table E11. Abington Public Schools: ELA and Mathematics Mean Student Growth Percentile in
Grades 3-10, 2019-2021

3 ST . = ) ; LT - -

4 - 56.9 - - - 55.2 - ~
o5 ] 120 - | 482 ) 885 | 348 120 487 | 207 319
6 148 51.4 39.7 37.3 147 44.8 243 26.3

7| 235 | 404 7] 420 | 361 | 133 | 351 | 285 ' S 358"
8 143 47.8 35.1 34.8 138 49.0 16.7 27.4

.38 |46 | 485 .| 388 | 358 {.538 | 462 | 246 | 304
10 129 46.4 57.2 52.5 128 48.6 35.4 36.5

Table E12. Abington Public Schools: Next-Generation MCAS ELA Percentage Meeting or
Exceeding Expectations by Grade and School, 2021

Abington Early Education Program ~ { SRS R
Beaver Brook | = o — — — — _ _
Woodsdale i 63% | B8% | — | = | =] = eon |~
Abington Middle - — 55% | B9% | 50% | 43% | 52% —
Abi_ngton.High.;"- Ly R o e _ P T
District 61% | 56% | 54% | 57% | 49% | 43% | 53% | 64%
State. o Tsim | aem | arw | av% [r43% | a1% | ae% | 64%

Table E13. Abington Public Schools: Next-Generation MCAS Math Percentage Meeting or
Exceeding Expectations by Grade and School, 2021

‘Abington’ Early Education Program - |

Beaver Brook - — — — — - — —
Woodsdale - £2% | 30%: | — J R B T I L e
Abington Middle - - 39% | 38% | 17% | 19% | 28% -
Abington High- - - PSS B S R R e
District 61% | 29% | 38% | 37% | 16% | 18% | 33% | 50%
State. 33% | 33% . 33% | 33% |'35% | 32% | 33% | 52%

Abtngton Public Schools
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Tabie E14. Abington Public Schools: Nexi-Generation MCAS Science Percentage Meeting or
Exceeding Expectations by Grade and School, 2021

Abington. Early Education Program

Beaver Brook - — — -
Abington Middle 53% 36% 44% —
Abington High = = 0 Do L= AT T s T
District 51% 36% 43% -

Note. Grade 10 results for the spring 2021 STE are ndt provided because students in the class of 2023 were
not required to take the STE test. Information about Competency Determination requirements is available
at https.//www.doe.mass.edu/mcas/graduation.himl.

Table E15. Abington Public Schools: Next-Generation MCAS ELA Percentage Meeting and
Exceeding Expectations in Grades 3-8 by Scheol, 2021

Abington Early

Education. .|

Program.... . o

Beaver Brook — — — — — — — — — —
Woodsdale . [60% | 36% | 45% | 16% | 21% | "58% . |. = .| 41% .| = | 64%
Abington Middle |52% | 35% ! 39% | 17% | 26% 46% 75% | 40% | 46% | 54%
AbingtonHigh | = lo— L=l s = s = e ] = e
District 53% | 33% | 39% | 15% | 23% A7% 65% | 39% | 47% | 56%
State - o |[46% | 28% | 27%. | 16% | 24% | 28% | 66% | 26% | B5i% .| 54%

Note, High need = students with high need; Econ. dis. = students who are economically disadvantaged, SWD =
students with disabilities; multi-race = students who are multiple races but not Hispanic or Latino.
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Table E16. Abington Public Schools: Next-Generation MCAS Math Percentage Meeting and
Exceeding Expectations in Grades 3-8 by School, 2021

Abington'Early -
Education =~
Program > -

Beaver Brook — — — N — - —

Woodsdale . |45% | 48% | 20% | 2% | 22% | 33% | —. 1% = B0%
Abington Middle | 28% | 13% | 15% | 3% | 9% 25% | 58% | 12% | 46% | 30%
Apingroribigh | — | — ] =} — L= e = e
District 33% | 14% | 16% | 3% | 12% 26% | 53% | 4% | 47% | 35%
State . |33% | 16% | 14% | 10% | 47% | 14% | 64% | 14% | 37% | 40%"

Note. High need = students with high need; Econ. dis. = students who are economically disadvantaged; SWD =
students with disabilities; multi-race = students who are muttiple races but not Hispanic or Latine.

Table E17. Abington Public Schools: Next-Generation MCAS ELA Percentage Meeting or
Exceeding Expectations in Grade 10, 2021

Abington High™ - |67% } 40% - | 46% | 17% | -27% - e : _
District B4% | 37% | 44% | 15% | 25% — - 20% - | 72%
State . |64% | 39% | 41% | 25% | 19% | 41% . ['80% | 39% | 67% ‘| 73%

Note. High need = students with high need; Econ. dis. = students who are economically disadvantaged; SWD =
students with disabilities; multirace = students who are multiple races but not Hispanic or Latino.

Table E18. Ablngton Public Schools: Kext-Generation MCAS Mathematics Percentage Meeting or
Exceeding Expectations in Grade 10, 2021

Abington High | 51% | 21% | 26% |44% | 20% | - = | = | 22% | ~ | 58%
District 50% | 20% | 24% | 10% | 19% - - 20% — | 54%
State -~ - |52% | 26% | 27%:|14% | 15% | .27% | 80% | 26% | 55% | 60%

Note. High need = students with high need; Econ. dis. = students who are economically disadvantaged; SWD =
students with disabilities; multi-race = students who are multiple races but not Hispanic or Latine.
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Tabie E49. Abington Public Schools: Next-Generation MCAS Science Percentage Meecting and
Exceeding Expeciations in Grades 5-8 by Schoeol, 2021

Al_;ingtqn Early.
Education..
ErOgr'am' i

Beaver Brock e — — — vm —_ — — — _

Woodsdale - . L= i | s ] = L I R e '
Abington Middle | 44% | 30% | 33% | 14% | 22% 27% — 13% — | 48%
Abington High, | ‘= [ =g o= B A L e e I R
District 43% | 28% | 32% | 10% | 21% 26% ~ 13% — | 4T%
State” o |a2% | 23% | 21% | 15% | 18% | 49%- | 62% | 20% .| AT% .| 50%

Note. High need = students with high need; Econ, dis. = students who are economically disadvantaged; SWD =
students with disabilities: muiti-race = students who are multiple races but not Hispanic or Latino.

Table E20. Abington Public Schools: Four-Year Cohort Graduation Rates by Student Group,
2018-2024

All R L - .
African American/Black 8 - — — 00 ¢ - 84.4
Asian i T RO B A R i | B N 96,4
Hispanic/Latinc 20 82.4 70.0 57.1 85.0 2.6 80.0
Multirace, non-Hispanic/Latino |~ 2 |7 == e il e ] e8s
White 130 93.7 94.0 97.1 938 | 0.1 93.2
Wghneed . - | 70 | 824 | 759 | 854 |90 | 79 |.824
Low income 59 86.7 80.0 — 93.2 65 | 817
s otz | - s00 | - [ ew7 = | 718
Students with disabilities 22 55.0 66.7 63.6 72.7 17.7 76.8
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Table £24. Abington Pubiic Schools: Five-Year Cohort Graduation Rates by Student Group, 20172020

Al

African American/Black 3 —_ —_ — _

e R

Hispanic/ Latino T 20.9 88.2 70.0 571 -33.8 81.0
Mu%t_i%éce;nonﬂis’pafzic/i;atii’io’ [ R B R :_' j‘.3—¥' e 90,8
White 102 | 954 93.7 94.0 97.1 1.7 94.4
Highneed . = i) 48 ‘8847 | 839 |- 77.8 |- 854 | 27| 845 -
ilow income 42 917 88.9 822 8b.7 -6.0 84.1
e . | s | - = Jseo | = | = Tar
Students with disabilities 11 85.7 60.0 72.2 63.6 -22.1 79.3

Table E22. Abington Public Schools: In-$School Suspension Rates by Student Group, 2018-2021

African American/Biack — 4.7 - - —_ 0.3

Hispanic/Latino 3.3 6.7 31 1.8 -1.4 0.2

Muttirace; non-Hispanic orLLatiho-E_' N R N '—-’_;,ﬁ_:‘_:' o — B R LR ¥ S
White 2.2 2.6 17 1.1 -1.1 0.3 -
Mghreed . - - . - | 32 | 48 | 31 | 20 | 42 | 04 =
Econamically disadvantaged 33 5.7 3.5 2.1 -1.2 0.3
Students with disabilities 2.4 42 1.9 2.4 0.0 086
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Table E23. Abington Pubiic Schools: Out-of-School-Suspension Rates by Student Group, 2018-2021

At

African American/Black — 4.7 — — - 0.6

Hispanic/Latino 2.2 2.8 2.2 1.2 -1.0 05
Multirace, non-Hispanic or Latino | = Z_‘ = ‘_: —~ PRI e 07
White 1.6 1.5 0.9 0.9 0.7 0.5
Highneed .~ . .+ . o pi22 |29 22 1 18 08 0T
Economically disadvantaged 2.6 32 25 | 47 0.9 0.7

Els 0 e b= ez e L = ] 08
Students with disabilities 1.0 34 | 27 16 0.6 14

Table E24. Abington Public Schools: Dropout Rates by Student Group, 2018-2021.

African American/Black 31 0.0 0.0 0.0 0.0 o 1.8
Asian - : oo owoonoar oo [hioo i 000 000 o |03
Hispanic/Latino 64 3.9 2.4 3.8 7.8 3.9 3.2

Multirace, non-Hispanic/Latino |+ 6 |z oL = 100 | 00l = ) 14
White 493 0.7 0.4 0.8 0.6 041 | 10
High het%:d;" SRR 206 33| 06 | 15 b 29 |04 | 2T
Economically disadvantaged 159 1.9 1.0 0.8 31 12 | 29
Els © o .o |34 o167 [ro0 | 37| 118 | 49| 58
Students with disabilities 57 4.2 16 31 18 2.4 24
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Table E25. Abingtor Public Schools: Advanced Coursework Completion Rates by Student Group,
201%-2021

Al S 30 794 - GUTrs

African American/Black 18 50.0 545 66.7 16.7 54.9
Asian . .o 70| 8870 | BB | BRI O | 843
Hispanic/Latine 30 389 619 66.7 27.8 50.2 _
Muttirace; non-Hispanic/Latiio | 4 . =] Lm0 =l T 8RB ]
White 248 834 82.7 80.2 -3.2 69.6
Highneed = ‘i i 01 608 'l 654 B04 L 04 a7
Economicalty disadvantaged 78 629 | T4.1 64.1 1.2 49.0
Bs .o o oeb = ol srs lara o = ] B8d
Students with disabilities 30 42.9 41.7 43.3 0.4 33.1
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Dear Abington Families:

The best way to be and feel as safe as possible in our schools is to be ever vigilant. | want to make you
aware of the following important information and efforts regarding safety.

o  We will be refreshing and reinforcing our ALICE (Alert, Lockdown, Inform, Counter and Evacuate)
training in collaboration with the Abington Police Department with our faculty and staff on our
November 8™ Professional Development Day. ALICE is a response to the threat of violent
intruders in schools, businesses or public areas. It is a universal response that provides people
with options in the event that they are in danger. We will also continue to practice and perform
age-appropriate ALICE drills with the students. More information on the ALICE program can be
found here: https://www.alicetraining.com/news/do-you-know-what-a-l-i-c-e-stands-for/

e The Be Safe program provides families with useful information about gun safety at home. It
helps make reminders about gun safety a part of conversations for and between families. More
information can be found here: https://besmartforkids.org/

More information about the Be Safe program will be coming to you in the coming weeks.

e Please be aware that located on each school home page is an anonymous tip/bullying or safety
concern link. Information from these links goes directly to the building administration. The old
saying, “If you see something say something” is a powerful tool in keeping everyone safe. These
are completely anonymous unless an individual wants to be identified. The links are as follows:

Abington Early Education Program
o https://www.abingtonps.org/schools/abington early education program/anonymous
tip__bullying or safety concern
Beaver Brook Elementary School
o https://www.abingtonps.org/schools/beaver brook elementary/anonymous tip  bully
ing or_safety concern
Woodsdale Elementary School
o https://www.abingtonps.org/schools/woodsdale elementary/anonymous_tip _ bullying
or_safety concern
Abington Middle School
o https://www.abingtonps.org/schools/abington _middle school/anonymous tip bullyin
g or safety concern
Abington High School
o https://www.abingtonps.org/schools/abington high school/anonymous tip bullying
or_safety concern

The safety of our students and staff is our primary concern. Working together with you to keep
everyone safe is critical to our success.

Sincerely,

Peter G. Schafer
Superintendent of Schools


https://www.alicetraining.com/news/do-you-know-what-a-l-i-c-e-stands-for/
https://besmartforkids.org/
https://www.abingtonps.org/schools/abington_early_education_program/anonymous_tip__bullying_or_safety_concern
https://www.abingtonps.org/schools/abington_early_education_program/anonymous_tip__bullying_or_safety_concern
https://www.abingtonps.org/schools/beaver_brook_elementary/anonymous_tip__bullying_or_safety_concern
https://www.abingtonps.org/schools/beaver_brook_elementary/anonymous_tip__bullying_or_safety_concern
https://www.abingtonps.org/schools/woodsdale_elementary/anonymous_tip__bullying_or_safety_concern
https://www.abingtonps.org/schools/woodsdale_elementary/anonymous_tip__bullying_or_safety_concern
https://www.abingtonps.org/schools/abington_middle_school/anonymous_tip__bullying_or_safety_concern
https://www.abingtonps.org/schools/abington_middle_school/anonymous_tip__bullying_or_safety_concern
https://www.abingtonps.org/schools/abington_high_school/anonymous_tip__bullying_or_safety_concern
https://www.abingtonps.org/schools/abington_high_school/anonymous_tip__bullying_or_safety_concern
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